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FOREWORD

These Initial Teacher Education course manuals were developed by a team consisting of members from
Colleges of Education and four universities namely the University of Ghana, Kwame Nkrumah University of
Science and Technology, University of Education, Winneba, and University for Development Studies. This
team was originally constituted by the National Council for Tertiary Education (now the Ghana Tertiary
Education Commission) in 2019 to support the delivery of the new B.Ed. curriculum with assistance from
T-TEL and UK Aid. The revision, finalization and printing of these manuals took place in 2021 with support
from T-TEL and Mastercard Foundation.

The course manuals have been produced for use as general guides for the delivery of the new four-year B.Ed.
curriculum in Colleges of Education in collaboration with their affiliated universities. They are designed to
support student teachers, tutors, and lecturers in delivering a complete B.Ed. course for training student
teachers which meets the requirements of the National Teachers’ Standards, enabling them to teach
effectively in basic schools.

The first section of the manuals is focused on the course information and vision for the B.Ed. curriculum.
The second section presents the course details, goal for the subject or learning area, course description,
key contextual factors as well as core and transferable skills and cross-cutting issues, including equity and
inclusion. The third section is a list of course learning outcomes and their related learning indicators. The
fourth section presents the course content which is broken down into units for each week, the topic and
sub-strands and their related teaching and learning activities to achieve the learning outcomes and the
teaching and learning strategies. This is followed by course assessment components in section five. Each
manual contains a list of required reading and references as well as teaching and learning resources. The
final section presents course related professional development for tutors and lecturers to be able to use
each section of the manual.

Field instructions to guide Supported Teaching in School are integrated into the course manuals to provide
the student teacher with guidance in developing teaching throughout the entire period of study to be able
to meet the requirements of the National Teachers’ Standards (NTS) and the National Teacher Education
Curriculum Framework (NTECF). To ensure maximum benefit the course manuals should be used in addition
to other resources such as the NTS, NTCEF, National Teacher Education & Assessment Policy and the National
Teacher Education Gender Equality and Social Inclusion (GESI) Strategy and Action Plan.. This will help to
ensure that student teachers’ learning is integrated within the wider teacher education policy framework.

Professor Mohammed Salifu Director General, Ghana Tertiary Education Commission
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INTRODUCTION TO COURSE MANUALS

Welcome to this B.Ed. Course manual.

Following the accreditation of the B.Ed. by the national accreditation Board with its recognition as a world class
teacher education curriculum, the decision was taken to support effective implementation through the
development of course manuals. the course manuals provide tutors and lecturers with the materials necessary to
support teaching each of the B.Ed. courses. The manuals adhere directly to, and emphasise, the principles and
standards set out in the NTS, NTECF and in the B.Ed. and will help ensure operationalising the Government’s
teacher education reform Policy.

The manuals serve the following purposes:

they are the key educational agreements between the training institution and the student teachers. In
this way student teachers know what the expectations are for them and for the training they will receive.

they lay out the course outcomes, content, strategies, and assessment, thereby providing direction to
and consistency in training and B.Ed. implementation among tutors across the country.

they are explicit documents that provide other institutions with information on which to base transfer/
articulation decisions.

Specifically, they also:

support coherent lesson planning and teaching which will enable student teachers to achieve the NTS and
become good teachers who ensure all pupils’ learning whilst offering tutors the flexibility for adaptation
for local needs and contexts.

Provide a lesson by lesson overview of the course, building on and developing the material in the course
specifications.

Inform tutors, student teachers and others working with student teachers about:
1. What s to be taught and why.
2. how it can be taught.
3. how it should be assessed.

Provide opportunities for student teachers to develop and apply knowledge during supported teaching in
school, creating a strong bond between learning in school and in the training institution.

Reflect the stage of student teacher development, set out in the model for progress across the four years
of the B.Ed.

Can be used as self-study tools by student teachers.

Ensure that all information necessary to inform teacher training is in one place (serves as reference
document).

The manuals are the basis of the codes and university professional development sessions to ensure

Principals, tutors, lecturers and heads of department are fully familiar with the details of: courses,
outcomes, content, approaches, assessments and lessons.
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Who are course manuals for:

College of Education Tutors

Teacher Education University Lecturers
Student Teachers

Mentors and Lead Mentors

All Those with An Interested In Teacher Education.
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USING THIS MANUAL

Writers of the manuals engaged widely with colleagues in each subject area at each stage of development.
Besides, writers envisaged themselves in varied contexts as they wrote, to suggest methodologies and strategies
for teaching the strands which would ensure student teachers are enabled to achieve the learning outcomes. In
view of our commitment to creativity, problem solving, collaboration and to lifelong learning, we expect that
individual tutors will “own” their manuals and become user-developers. lessons in the manuals will be strands for
weekly Pd meetings where tutors/lecturers will situate the lessons in the contexts of their colleges and their
student teachers, to maximize the benefits.

It is also expected that tutors will model the best pedagogic practices for student teachers. Key among such
practices is the communication of the importance of having a personal teaching philosophy. We expect that
tutors and lecturers will explicitly communicate their personal teaching philosophies to their student teachers
during the first meeting of every course. in preparation for this, we suggest you set out your personal teaching
philosophy and how it will be demonstrated in your teaching using, or adapting, the sample sentence
introductions below.

MY teAChING PIIlOSOPNY IS oottt e e et bbbt et et s saeaaeatesbeebeste st see s nssessansees

In view of this philosophy, | will facilitate this course by/through ..........cccveeeeiieveieeeiee e

16|



A. Course information

This course is therefore intended to provide the student-teacher the opportunity to learn about Ghanaian identity, culture and
arts so that he/her can use the understanding to teach the early grade curriculum

This course draws on the commonalities in the focus of the Social Studies and TVET strands. The contemporary challenges in
the appreciation of the Ghanaian identity, characterised by low levels of patriotism and low sense of identification. The link
that exists in Culture and Arts helps to give a basis for understanding the Ghanaian identity. Under the section of the Arts the
poor appreciation of Arts creates an opportunity for the course to help student teachers to appreciate the significance of the
Arts in strengthening the Ghanaian identify. Herein lies the connection between Social Studies and the areas of skills
development under the TVET programmes which is the essence of this course. The specific context of the course, therefore is
to demonstrate how cultural and artistic expressions and vocations in Ghana reinforce development and sustenance of our
Ghanaian identity and uniqueness.

The course intends to introduce student teachers to the relationship between Ghanaian identity, culture and arts. This course
aims

at helping student teachers to understand the diverse cultural elements of Ghana. It also focuses on supporting student
teachers’

appreciation of the various vocations and artistic expressions of Ghana. This course also aims at helping student teachers to
appreciate the importance of the arts and culture in the expression of our national identity. It also focuses on aspects of

equity and inclusivity to enable student-teachers connect with diversity in its teaching. Additionally, it is intended to offer
student-teachers the opportunity to help their learners appreciate their Ghanaian identity, culture and arts and the need to
promote Ghanaian identity through expression of our culture and arts. Furthermore, the course will equip student-teachers
with the knowledge and competencies to support their learners to demonstrate different ways of positively demonstrating
Ghanaian identity and core values. Student-teachers will be able to take accounts of and respect learners diverse linguistic and
cultural backgrounds in teaching about Ghanaian identity, culture and artistic expression/vocations. The course will be
delivered using differentiated strategies and approaches. The assessment strategies of, for and as learning will include the use
of quizzes, presentations, and project work. The course refers to NTS 1c, f &g; 2f; 3e, f & i. NTECF p. 20-22, 27-31, 38-42, 45.

Core and transferable skills:Problem-solving skills (CLOs 1, 2, 3, 4 and 5), civic literacy (CLOs 1, 2, 3 and 4), Team
work/collaborative skills (CLOs 1, 2, 3 and 4), critical/analytical thinking skills (CLOs 1, 2, 3 and 4), communication skills (CLOs 1,
2,3 and 4),

Cross-cutting Issues: Gender, equity and Inclusivity, assessment strategies, reflective thinking, professional attitudes and
values

On successful completion of the course, Student-
teachers will be able to: 1.1 Explain the meaning of Ghanaian identity, culture and arts

1. Demonstrate a clear understanding of the | 1.2 Describe the relation among National identity, culture, the arts
concepts of Ghanaianidentity, culture and | 1.3 Explain the rights and responsibilities that goes with our Ghanaian
arts within the multicultural setting | identity.
andexplain how core values and
competencies that support the exercise
ofindividual rights and responsibilities with
special focus onequity and inclusivity (NTS
le, NTS 3f, g; NTECF p.38-45)

2. Appreciate the -cultural diversity of the | 2.1 Identify cultural elements that are unique to specific ethnicgroups in
people of Ghana and the various vocations | Ghana
and artistic expressions in the country and | 2.2 State common cultural elements among the ethnic groups in
their implications for the teaching and | Ghana
learning of the early grade curriculumto | 2.3 Identify the various vocations and the arts of Ghana
promote equity and inclusivity. (NTS 2e, f; | 2.4 Describe how they will apply knowledge of diverse
NTECF p. 38-39, 45). culturalexpressions of Ghana in their relationship with children

topromote equity and inclusivity.

3. Appreciate the importance of the arts and | 3.1 Examine the importance of cultural and artistic expressionsof Ghana
culture in the expression of our Ghanaian | to our unique Ghanaian identity.
identity and the need to promote Ghanaian | 3.2 explain how they would use the teaching of Social Studiesand TVET
identity through expression of our culture | support expression of our culture, arts andGhanaian identity.
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and arts in the teaching of Social Studies and | 3.3 Explain how they will use knowledge and understanding ofcultural
TVET (NTS 1e,f, 2f, 3f, g; NTECF p.38-45) diversity of Ghana and various forms of expressionin their teaching to
support children to demonstratedifferent ways of positively
demonstrating Ghanaianidentity and our core values

3.4 Explain how they would support Child development through

colour expression and the arts

4. Demonstrate understanding of the relevance | 4.1 describe the basic theories of colour
of teaching an integration of the arts, | 4.2 examine colour and occasions in Ghana
vocations and Social Studies to child | 4.3 undertake basic colour work
development and apply this knowledge in
teaching Social Studies and TVET. (NTS 1e,
3¢, f, g, j; NTECF p.38-45). 5.2 Share ideas on what has been taught and learnt in the course and

the application of the knowledge in the course in teaching

5. Use ideas from their understanding, | the early grade curriculum.
knowledge learned in the course and
application of the course in teaching the
early grade curriculum (NTS 3h; NTECF p. 45)

In the course specification. This should provide an outline of the academic and / or practical content of the course. It should be
clear how this content relates to the achievement of the intended learning outcomes.The name of each unit in the course
should be briefly set out — the name should make it clear what the unit is about.

1 Identity, Culture and Arts in | Cultural Diversity in Ghana and its Power point presentation to explain the
aMulticultural Setting and how | Expression among various Ethnic various perspectives of Social Studies
Core Values and Competencies | Groups (Social Studies as: an amalgamation of
Support the Exercise of Individual the social sciences, citizens
Rights and | Rights and Responsibilities Associated
Responsibilities(2Weeks) with Ghanaian Identity

2 Cultural Diversity of the People of | Vocations and Arts of Ghana
Ghana and their Vocations and
Artistic Expressions(3Weeks) Teaching cultural diversity in early

grade to nurture the ideals of
inclusivity, equity and harmony

3 Importance of the Arts and Importance of cultural and artistic Through differentiated group task,
Culture in the Expression and expressions to the Ghanaian identity student-teachers discuss the rationale
Promotion of Ghanaian identity and goals of teaching Social Studies
(3Weeks) Teaching Social Studies (Our people,

our world) and TVET to promote
Ghanaian culture, arts and identity
Structure and organization of the
Early Grade Social Studies/TVET
Curriculum

Introduction to Techniques and
strategies of teaching Social
Studies/TVET as integrated discipline

4 Relevance of Teaching an | Basic theories of colour
Integration of the arts, Vocations
and Social Studies to Child | Colour and Occasions in Ghana
Development(2 weeks)
UndertakingBasic Colour Work

5 RecordingStudent-teacher Introduction to student-teachers
Experiences into SRJ (2) reflective journal development and
writing in Social Studies (Our people,
our world) and TVET
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Component 1: Projects (30%)

Group presentation and individual posters: year two semester two: any subject
Create a poster, which maps human development milestones for your social studies or TVET to the learning outcomes of the
basic school curriculum for the early grade. Identify 6 things, which might act as barriers to student’s learning and state how a
teacher might address these.
This is: assessment for learning and assessment as learning

Core Skills:

= (Critical thinking and Problem solving

= Creativity and innovation

= Communication and collaboration

=  Personal development

= Digital literacy

= (analysis, evaluation)
NTS

Professional Development

The Teacher(s):

a) Critically and collectively reflects to improve teaching and learning.

b) Improves personal and professional development through lifelong learning and Continuous Professional Development.

2) Professional knowledge

a) Demonstrates familiarity with the education system and key policies guiding it. b) Has comprehensive knowledge of the
official school curriculum, includinglearning outcomes.

c) Has secure content knowledge, pedagogical knowledge and pedagogical content

knowledge for the school and grade they teach in.

Component 2: Assessment for Learning (Presentations/Portfolio) (30%)

Summary of Assessment Method: Peer Review / Tutor assessment of portfolio of materials and resources amassed during the
course:

Component 2 Coursework : teaching and learning portfolio

In the final session of the course student teachers present the teaching and learning portfolios they have developed during the
course for peer review and then tutor assessment. The final portfolio should include: presentations and related reflective
notes, TLMs, example plans for lessons with links to the basic school curriculum and an up-dated personal teaching
philosophy for teaching early grade social studies / TVET, a list of key lessons learned during the course and three targets for
developing their skills, knowledge and understanding of teaching and learning further

Assesses Learning Outcomes: Course Learning Outcome: all learning outcomes:
NTS
1
fessional Development
The Teacher(s):
a) Critically and collectively reflects to improve teaching and learning.
b) Improves personal and professional development through lifelong learning and Continuous Professional Development.
Community of Practice
The Teacher:
d) Is guided by legal and ethical teacher codes of conduct in his or her developmentas a professional teacher.
2
Knowledge of educational frameworks and curriculum
The Teacher:
a) Demonstrates familiarity with the education system and key policies guiding it. b) Has comprehensive knowledge of the
official school curriculum, includinglearning outcomes.
c) Has secure content knowledge, pedagogical knowledge and pedagogical content
knowledge for the school and grade they teach in.
Managing the learning environment
The Teacher:
a) Plans and delivers varied and challenging lessons, showing a clear grasp of theintended outcomes of their teaching.
3
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Managing the learning environment

The Teacher:

a) Plans and delivers varied and challenging lessons, showing a clear grasp of theintended outcomes of their teaching.
Assessment

The Teacher:
k) Integrates a variety of assessment modes into teaching to support learning.
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LESSON 1

Year of B.Ed. 2

Semester

Place of lesson in semester

123456789101112

Title of Lesson

Cultural Diversity in Ghana and its Expression among

various Ethnic Groups

Lesson Duration 3 hours

Lesson description

This lesson introduces student-teachers to the concepts of the concepts of identity, culture and
arts and how these are expressed in Ghana by the various ethnic groups. It also offers
opportunity to student-teachers to examine the commonalities of the cultural elements and
their expressions among the various ethnic groups and how these are used to identify
Ghanaians as a unique people. Art as an element of the Ghanaian culture is also examined.

Previous student-teacher
knowledge, prior learning
(assumed)

Student-teachers are familiar with the cultures of various ethnic groups in the country and have
encountered artistic expressions of Ghanaian cultures in various ways and can apply this in
understanding the lesson.

Possible barriers to learning
in the lesson

e The cultural background of learners may serve as a barrier for collaboration/grouping of
learners for class work

e Heads of the CoEs/Tutors’ own cultural background, misconceptions and orientation about
different cultures may be a barrier to effective instruction and grouping of learners.

Lesson Delivery — chosento | Face-to- Practical | Work- Seminars Independent | e-learning Practicum
support students in face Activity | Based Study opportunities

achieving the outcomes Vv Leaning

Lesson Delivery — main | ¢ KWL

mode of delivery chosen to | ¢ Games

support student teachers in | ¢  Songs

achieving  the

outcomes.

learning

e Story-telling
e Shower Thoughts

e Group Discussion

e Differentiated task grouping
e  Whole class discussion

e  Purpose for the lesson,
what you want the
students to achieve,
serves as basis for the
learning outcomes. An
expanded version of the
description.

e  Write in full aspects of
the NTS addressed

This lesson is intended to enable student-teachers to appreciate how culture and arts are used
to define the identity of a people.

e Learning Outcome for
the lesson, picked and
developed from the
course specification
Learning indicators for
each learning outcome

Learning Outcomes:
By the end of the
lesson, the student-
teacher will be able

to:

Learning Indicators

Identify which cross cutting issues — core
and transferable skills, equity and
addressing diversity. How will these be
addressed.

Demonstrate
knowledge and
understanding ofthe
concepts of identity,
culture and arts and
how these concepts

are related

Explain the meaning of
Ghanaian identity, culture
and arts

Describe the relation
among national identity,
culture, the arts

Explain how the cultural
expressions are used to
identify Ghanaians as a

unique people

e In delivering this lesson, the tutor
should ensure that:

e Gender equality, respect for diversity
and inclusivity are addressed by
giving opportunity to student-
teachers to examine the various
perspectives  of  teaching and
assessment.
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Topic Title

Sub-topics (if
any):

Stage/Ti
me

Teaching and Learning Activity to achieve learning outcomes

depending on the delivery mode selected. Teacher

led,

collaborative group work or independent

Teacher Activity

Student Activity

Preparations for use of | (1) Self- 1/30 Face-To-Face Interaction
course manual and Pre- | Introduction/ | minutes | Through face-to-face Student-teachers do self-
Learning interactions Discussion of interaction, Tutor/lecturer and | introduction (Tutor and student-
course student-teachers introduce teachers)
Manual themselves
Tutor guides student-teachers Student-teachers examine the
to discuss the coursegoal/aims | course goal/aims and objectives
and objectives as well as its as well as its structure and
structure and content content
Addressing 2/70 Culturally Responsive
Certain minutes | Pedagogies Culturally Responsive

Perceptions
and
Stereotypes
about the
People’s
Cultures

Tutor starts the lesson by
demonstrating the desire to
adapt his/her teaching
techniques and style to the
student-teachers’ varying
needs that will help them feel
valued by:

i. distributing questionnaires,
asking about student-
teachers’ interests,
perceptions and stereotypes
about other cultures;

ii. collecting information about
student-teachers’ learning
styles; and

iii. holding open discussions,
allowing students to
talk/share stories about the
positive sides of their
cultures, communities or
societies as well as
experiences from past
classes/lessons and
encounters

Debate

Tutor provides opportunity to
student teachers to debate the
pros and cons of stereotyping
and their perceptions about
otherpeople’s cultures or other
people.

Mixed Socio-Cultural Grouping

Using the questionnaire
administered  tutor guides
student-teachers to  form

groups based on e.g.,, where
they come from (e.g., the
Northern, Central, Ashanti,
Volta, North East, Oti, Western,
Upper East regions, e.t.c), to
afford them the opportunity to

Pedagogies

Student teachers participate in
answering the questionnaire
and as well talk/share stories
about the positive sides of their
cultures, communities, people
or societies as well as
experiences from past
classes/lessons and encounters

Debate

Tutor provides opportunity to
student teachers to debate the
pros and cons of stereotyping
and their perceptions about
other people’s cultures or other
people.

Mixed Socio-Cultural Grouping
Student-teachers in their mixed
socio-cultural groups identify
faults in their perceptions and
stereotypes about other
cultures, people, regions, e.tc,
and share with the class in a
whole class discussion
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identify  faults in  their
perceptions and stereotypes
about other cultures, people,
regions, e.tc.and introduce the

course and its intended
outcomes for the student
teachers

Cultural

Diversity and

its

Expression Among various
Ethnic Groups of Ghana

Ghanaian
Identity,
Culture and
Arts; The
Relationship
Among
National
Identity,
Culture, the
Arts

How Cultural
Expressions
are used to
Identify
Ghanaians as
a unique
people

3/30
minutes

4/ 30
minutes

Know-Want to know-
Learntguides student-teachers
to explain the concepts of
identity, culture and arts

Group Discussion

Tutor guides student-teachers
through group discussion
toexplain therelationships
among identity, culture and
arts

Group Discussion

Tutor tasks student-teachers to
discuss in groups and do group
presentations onhow cultural
expressions are used to identify
ghanaians as a unique people
both within and outside Ghana

Tutor tasks student-teachers to
do independent differentiated
group task study on the rights

and responsibilities associated

with Ghanaian identity

Know-Want to know-Learnt
Student-teachers sharetheir
ideas on what they know and
want to know the concepts of
identity, culture and arts

Group Discussion
Student-teachers after the first
two steps (K and W), now share
what they have learnt to satisfy
the L stage of the technique.

Group Discussion
Student-teachers in their groups
discuss the relationships among
identity, culture and arts

Student-teachers in whole class
discussion, present their
findings on how cultural
expressions are used to identify
Ghanaians as a unique people
both within and outside Ghana

Lesson assessments —

evaluation of learning: of,
for and as learning within

the lesson (link to Learning
Outcomes)

Component 1: Projects
Assessment Type: Assessment for, as and of Learning
Category of Assessment:
Student teachers assessed through:
e A 20 class exercise on how cultural expressions can be used identify us as Ghanaians
Learning Outcomes Assessed: CLO1; NTS
NTS 1: Professional Development: The Teacher(s):
1a) Critically and collectively reflects to improve teaching and learning
1b) Improves personal and professional development through lifelong learning and
Continuous Professional Development.

NTS 2 Professional Knowledge (Knowledge of educational frameworks and curriculum)

The Teacher:

2c) Has secure content knowledge, pedagogical knowledge and pedagogical content
knowledge for the school and grade they teach in.
2e) Understands how children develop and learn in diverse contexts and applies this in
his or her teaching.
2f) Takes accounts of and respects learners’ cultural, linguistic, socio-economic and educational
backgrounds in planning and teaching.

Teaching Learning Resources

Resource Person, Cell phone, manila cards,

Required Text (core)

Awedoba, A. K. (2005). Culture and development in Africa. Accra: Historical Society of Ghana

Additional Reading List

Anderson, M. L. & Taylor, H. F. (2004). Sociology (3rded.). Belmont: Wadsworth.

Lesson Policy

CPD Needs

CPD on Culturally responsive pedagogies/Mixed Socio-cultural Grouping
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LESSON 2

Year of B.Ed. 2

Semester 1

Place of lesson in semester

123456789101112

Title of Lesson

Rights and Responsibilities Associated with Ghanaian

Identity

Lesson Duration 3 hours

Lesson description

Every person is entitled to a body of rights to enable them live in decency. Corresponding to
these rights are duties and responsibilities that must be fulfilled. This lesson seeks to
introduce student-teachers to the rights and responsibilities of individuals, with particular
reference to Ghanaian citizens. The lesson emphasises on the need to give every child,
irrespective of gender, circumstance of birth or physical condition equal opportunity to realise
their dreams and aspirations to the fullest.

Previous student- teacher
knowledge, prior learning
(assumed)

Student-teachers are familiar with some basic concepts in Social Studies and what the subject
seeks to achieve and can apply this in understanding the lesson

Possible barriers to learning
in the lesson

e  Misconceptions about Social Studies
e The orientation of Tutors/Lecturers and heads of the CoEs

Lesson Delivery — chosen to
support students in achieving
the outcomes

Face-to- | Practical Work-
face Activity Based
Vv Leaning

Seminars

Independent
Study

e-learning Practicu
opportunities | m

Lesson Delivery — main mode
of delivery chosen to support
student teachers in achieving
the learning outcomes.

e Power point presentation

e Think, pair, share Group Discussion

e Games
e Songs
e Story-telling

e Purpose for the lesson,
what you want the
students to achieve,
serves as basis for the
learning outcomes. An
expanded version of the
description.

e  Write in full aspects of
the NTS addressed

This lesson is intended to make student-teachers appreciate the rights and responsibilities
that come with one identifying him/herself as a Ghanaian.

e Learning Outcome for
the lesson, picked and
developed from the
course specification
Learning indicators for
each learning outcome

Learning Outcomes: By the end | Learning Identify which cross cutting issues —

of the lesson, the student- | Indicators core and transferable skills, equity and

teacher will be able to: addressing diversity. How will these be

addressed.

Demonstrate clear | Analyse the e In delivering this lesson, the tutor

understanding  of individual | rights and should ensure that:

rights and responsibilities that | responsibilities | ¢  Gender equality, respect for

are associated one identity as a | thatare diversity and inclusivity are

Ghanaian with special focus | associated addressed by giving opportunity to

onequity and inclusivity with student-teachers to examine the
individual’s various perspectives of teaching
identity as a and assessment.

Ghanaian with
special focus
onequity and
inclusivity
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Topic Title Sub-topics Stage/Tim | Teaching and Learning Activity to achieve learning outcomes
(if any): e depending on the delivery mode selected. Teacher led,
collaborative group work or independent
Teacher Activity Student Activity
Rights and Responsibilities (1) Lesson 1/ Questioning and Answering | Questioning and Answering
Associated with Ghanaian Introduction | 30minutes | Tutor guides student- Student-teachers answer
Identity teachers to revise the questions posed to them by the
previous lesson on the tutor for the purpose of revising
Ghanaian identity, Culture the previous lesson on the
and the Arts and link it to the | Ghanaian identity, Culture and
day’s lessons the Arts and link it to the day’s
(2) lessons
Ghanaian 2/ minutes | Power Point Presentation
Identity and Tutor guides student- Power Point Presentation
the Rights teachers to do power point Student-teachers do power
and presentation on the rights presentation on the
Responsibili they enjoy as Ghanaians and | independent study task
ties that the responsibilities they assigned them during the last

come with it

carry out for being
Ghanaians.

Through think, pair, share
tutor guides student-
teachers differentiate
between the concepts of
rights and responsibilities
and discuss how their rights
and responsibilities are
connected with their
Ghanaian identity

Through group discussion,
tutor guides student-
teachers to discuss why
there is the need to give
every Ghanaian child,
irrespective of gender,
circumstance of birth or
physical condition equal
opportunity to realise their
dreams and aspirations to
the fullest.

Tutor task student-teachers
to do individualindependent
study on the vocations and
arts of the various ethnic
groups of Ghana.

lesson

Student-teachers think
individually about the answer
(e.g. 1-3 minutes) then pair
student to discuss their answers
and finally expand discussion to
the whole class

In a whole class discussion,
student-teachers examine why
there is the need to give every
Ghanaian child, irrespective of
gender, circumstance of birth or
physical condition equal
opportunity to realise their
dreams and aspirations to the
fullest.
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Lesson assessments —
evaluation of learning: of, for
and as learning within the
lesson (link to Learning
Outcomes)

Assessment Type: Assessment for, as and of Learning

Component 1: Projects

Category of Assessment:

Student teachers assessed through:

e observation of their participation in group discussions and presentations

Learning Outcomes Assessed: CLO1; NTS

NTS 1: Professional Development: The Teacher(s):
1a) Critically and collectively reflects to improve teaching and learning
1b) Improves personal and professional development through lifelong learning and
Continuous Professional Development.

Teaching Learning Resources

Resource Person, Cell phone, manila cards, the

Required Text (core)

e Republic of Ghana (1992). The 1992 Constitution of Ghana. Accra: Assembly Press
UNESCO (2009). Investing in cultural diversity and intercultural: UNESCO World report.
Luxembourg: UNESCO

Additional Reading List

e Anderson, M. L. & Taylor, H. F. (2004). Sociology (3'ded.). Belmont: Wadsworth.
Awedoba, A. K. (2005). Culture and development in Africa. Accra: Historical Society of Ghana

Lesson Policy

CPD Needs

On Effective application of questioning skills
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LESSON 3

Year of B.Ed. 2

Semester 1

Place of lesson in semester

123456789101112

Title of Lesson

Vocations and Arts of Ghana

Lesson Duration

3 hours

Lesson description

This lesson is the first of two lessons designed and developed to produce responses to the second
learning outcome (CLO2) of the course. It focuses on traditional vocations and artistic expressions of
the various ethnic groups in Ghana and how these promote Ghanaian culture and identity.

Previous student-
teacher knowledge,
prior learning
(assumed)

Student-teachers are familiar with

Possible barriers to
learning in the lesson

e  Misconceptions about Social Studies
e The orientation of Tutors/Lecturers and heads of the CoEs

Lesson Delivery —
chosen to support
students in achieving
the outcomes

Face-to-face | Practical
Vv Activity

Work-
Based
Leaning

Seminars

Independent Practicum

Study

e-learning
opportunities

Lesson Delivery — main

mode of delivery
chosen to support
student teachers in

achieving the learning
outcomes.

e Games

e Songs

e Story-telling

e Shower Thoughts
e  Group Discussion

e  Whole class discussion

e Power point presentation

e Purpose for the
lesson, what you
want the students
to achieve, serves
as basis for the
learning
outcomes. An
expanded version
of the description.

e  Write in full
aspects of the NTS
addressed

This lesson is intended to deepen student-teachers’ knowledge on how traditional vocations and
artistic expressions promote Ghanaian culture and identity.

e Learning Outcome
for the lesson,
picked and
developed from
the course
specification
Learning indicators
for each learning
outcome

Learning Outcomes: By
the end of the lesson,
the student-teacher will
be able to:

Learning Indicators

Identify which cross cutting issues —
core and transferable skills, equity and
addressing diversity. How will these be
addressed.

e Appreciate the
cultural diversity of
the people of Ghana
and their vocations

and artistic
expressions in the
country

e analyse the
implications of the
vocations and

artistic expressions
for the teaching and
learning of the early
grade curriculum to
promote equity and
inclusivity.

e Identify the various
vocations and the arts of
Ghana

e Describe how they will
apply knowledge of
diverse cultural
expressions of Ghana in
their relationship with
children to promote
equity and inclusivity.

e In delivering this lesson, the tutor
should ensure that:

e Gender equality, respect for
diversity and inclusivity are
addressed by giving opportunity to
student-teachers to examine the
various perspectives of teaching
and assessment.
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Topic Title

Sub-topics | Stage/Time

(if any):

Teaching and Learning Activity to achieve learning outcomes
depending on the delivery mode selected. Teacher led, collaborative

group work or independent

Teacher Activity

Student Activity

Vocations and Arts of
Ghana

(1) Lesson 1/
Introduction | 30minutes

(2)
Vocations
and Artistic
Expression
of
theVarious
Ethnic
groups of
Ghana

2/60
minutes

(3)
Importance
of Diverse 3/

Cultural 60 minutes
Expressions
in
Promoting
Equity and
Inclusivity

Questioning and
Answering

Tutor guides student-
teachers to revise the
previous lesson on the
Ghanaian identity, Culture
and the Arts and link it to
the day’s lessons
Tutor guides  student-
teachers to do group
discussion and
presentations they were
given in the previous
lesson on the vocations
and arts of the various
ethnic groups of Ghana
Using shower thoughts,
tutor guides  student-
teachers to identify some
vocations and the arts
associated with the various
ethnic groups of Ghana
Through differentiated
task grouping, tutor tasks
student-teachers to
analyse how traditional
vocations and  artistic
expressions associated
with some ethnic groups
promote Ghanaian culture
and national identity

Using group discussion,
tutor guides  student-
teachers to demonstrate
how they would help their
learners to appreciate the
importance  of diverse
cultural  expressions in
promoting equity and
inclusivity.

Tutor gives student-
teachers take-home group
assignment on how to
teach cultural diversity in
early grade to nurture the
ideals of inclusivity, equity

and harmony to be
presented in the next
lesson.

Student-teachers share ideas in groups
and later do whole class discussion on
the vocations and arts of the various
ethnic groups of Ghana

Student-teachers identify some
vocations and the arts associated
withthe various ethnic groups of Ghana.

Student-teachers discuss in groups how
traditional  vocations and artistic
expressions associated with some ethnic
groups promote Ghanaian culture and
national identity and discuss with their
colleagues in a whole class discussion.

Student-teachers showcase various
ways through which their learners can
be helped to understand the importance
of diverse cultural expressions Ghana in
promoting equity and inclusivity.

Lesson assessments —
evaluation of learning:
of, for and as learning
within the lesson (link
to Learning Outcomes)

Component 2: Portfolio

Assessment Type: Assessment for, as and of Learning

Category of Assessment:

Student teachers assessed through:
Student-teachers showcase cultural artefacts of various ethnic groups in Ghana to promote

unity and inclusivity
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NTS 2Professional Knowledge

Knowledge of educational frameworks and curriculum

The Teacher:
2c) Has secure content knowledge, pedagogical knowledge and pedagogical content
knowledge for the school and grade they teach in.
2e) Understands how children develop and learn in diverse contexts and applies this in his
or her teaching.
2f) Takes accounts of and respects learners’ cultural, linguistic, socio-economic and
educational backgrounds in planning and teaching.

Teaching Learning
Resources

e Resource Person, Cell phone, manila cards,

e Colour (gouache, poster, acrylic, oils, pastel, etc.),

e paper (bond, sugar, pastel, manila, etc), canvas, brushes (sable/bristle),
computer/softwares

Required Text (core)

e Edwards B. (2004) A course in Mastering the Art of Mixing Colors. Publ. TarcherPerigee, USA
e Amenuke, S. K., et al (1991). General Knowledge in Art for Senior Secondary School. London,
Evans

Additional Reading List

e Alexandra L. (2019), A visual History from Newton to Modern Color Matching Guides. Pub.
Smithsonian Books-USS

e D’Amelio J. (2004). Perspective Drawing Handbook, New York, Dover Publications Inc .

e Lohan F. ). (2013) The Drawing Hand book, New York, Dover Publications Inc

e BatesJ. K. (2000). Becoming an Art Teacher. Wadsworth Publishing. USA

Lesson Policy

CPD Needs

e Training in the use of computer software (Coral Draw, Paint, etc. (PDP-Team 5),
e Assessment of Practical works—Peer/Self-Assessment (PDP-Team 7), Group Presentations
(PDP- Team 4) Independent study (Research) (PDP-Team 8)

|19 |




LESSON 4

Year of B.Ed. 2

Semester 1

Place of lesson in semester

123456789101112

Title of Lesson

Teaching cultural diversity in early grade to nurture the ideals of

inclusivity, equity and harmony

Lesson 3 hours

Duration

Lesson description

This lesson concludes the responses to the second outcome of the course. It is intended to enable
student-teachers apply the knowledge they acquired in the previous lesson in teaching their learners
to appreciate the need to live in harmony with colleagues of diverse cultural and social orientations.

Previous student- | Student-teachers are familiar with
teacher knowledge,

prior learning

(assumed)

Possible barriers to
learning in the lesson

e Misconceptions about Social Studies
e The orientation of Tutors/Lecturers and heads of the CoEs

Lesson Delivery —
chosen to support
students in achieving
the outcomes

Face-to-face | Practical
Vv Activity

Work- Seminars Independen
Based t Study
Leaning

e-learning | Practicum
opportuni

ties

Lesson Delivery — main

mode of delivery
chosen to support
student teachers in

achieving the learning
outcomes.

e Shower Thoughts

e  Group Discussion

e  Whole class discussion
e  Think-pair-share

e Games

e Songs

e Story-telling

e Purpose for the
lesson, what you
want the students
to achieve, serves
as basis for the
learning
outcomes. An
expanded version
of the description.

e  Write in full
aspects of the NTS
addressed

This lesson is intended to enable student-teachers apply their knowledge of cultural diversity,
vocations and arts in teaching early grade learners.

Learning Outcome for

the lesson, picked and

developed from the

course specification
Learning indicators
for each learning
outcome

Learning Outcomes: By
the end of the lesson, the
student-teacher will be
able to:

Learning Indicators

Identify which cross cutting
issues — core and transferable
skills, equity and addressing
diversity. How will these be
addressed.

Appreciate the cultural
diversity of the people of
Ghana and the various
vocations and artistic
expressions in the country
and their implications for
the teaching and learning
of the early grade
curriculum to promote
equity and inclusivity

Describe how they (Student-
teachers) will apply knowledge of
diverse cultural expressions of
Ghana in their relationship with
children to promote equity and
inclusivity.

Explain  how they will use
knowledge and understanding of
cultural diversity of Ghana and
various forms of expression in
their teaching to support children
to demonstrate different ways of
positively demonstrating
Ghanaianidentity and our core
values

e In delivering this lesson, the
tutor should ensure that:

e Gender equality, respect for
diversity and inclusivity are

addressed by giving
opportunity to  student-
teachers to examine the
various perspectives of

teaching and assessment.
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Topic Title Sub-topics  (if | Stage/Ti | Teaching and Learning Activity to achieve learning outcomes
any): me depending on the delivery mode selected. Teacher led,
collaborative group work or independent
Teacher Activity Student Activity
Teaching cultural (1) Introduction | 1/ 40 | Through K-W-L technique, | Student-teachers write record the
diversity in early grade minutes | tutor guides student- information they gathered (know)
to nurture the ideals of teachers to in groups about the topic prior to the time the
inclusivity, equity and account for what the assignment was given to them on the K
harmony information they gathered | (Know) column.
in respect of the group
assignment they were On the L (Learnt) column, student-
given in the last lesson on teachers record the new things they
Addressing how to teach cultural learned as a result of seeking
cultural 2/60 diversity in early grade to information/responses for the
diversity, equity, | minutes | nurture the ideals of assignment.
inclusivity and inclusivity, equity and Student-teachers identify and explain
harmony harmony to be presented issues of cultural diversity, equity,
through artistic in the next lesson. inclusivity and harmony that can be
expression Through groups discussion, | addressed through artistic expression.
tutor guides  student-
Teaching teachers to discuss issues
cultural diversity of cultural diversity, equity,
in Early Grade 3/60 inclusivity and harmony
minutes | that can be addressed

through artistic expression.

Tutor through the use of
questioning and
answering, guides student-
teachers in their groups to
state the things they want
to know/learn about how
they can teach cultural
diversity in early grade to

nurture the ideals of
inclusivity, equity and
harmony

Using the taboo game,
tutor guides  student-
teacher to identify and
examine ways by which
they can teach cultural
diversity to nurture in the
early grade learner the
ideals of inclusivity, equity
and harmony

Tutor gives student-
teachers differentiated
task grouping to examine
the importance of cultural
and artistic expressions to
the Ghanaian identity to be
discussed in the next
lesson..

Student-teachers in their groups
identify and present to class the things
they want to know/learn about how
they can teach cultural diversity in
early grade to nurture the ideals of
inclusivity, equity and harmony

Student-teacher identify and discuss
with their colleagues, ways by which
they can teach cultural diversity to
nurture in the early grade learner the
ideals of inclusivity, equity and
harmony other than what is/are known
already or as might have been provided
by other groups.
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Lesson assessments —
evaluation of learning: of, for
and as learning within the
lesson (link to Learning
Outcomes)

Component 2: Portfolio
Assessment Type: Assessment for, as and of Learning
Category of Assessment:
Student teachers assessed through:
Reflective writing on how they will use knowledge and understanding of cultural
diversity of Ghana and various forms of expression in their teaching to support children
to demonstrate different ways of positively demonstrating Ghanaian identity and our
core values
Learning Outcomes Assessed: CLO1; NTS
NTS 1: Professional Development: The Teacher(s):
1a) Critically and collectively reflects to improve teaching and learning
1b) Improves personal and professional development through lifelong learning and
Continuous Professional Development.

Teaching Learning Resources

Resource Person, Cell phone, manila cards,

Required Text (core)

Singelis, T. M. (Ed.). (1998). Teaching about culture, ethnicity, and diversity: Exercises and
planned activities. Sage.

Additional Reading List

National Academy of Arts and Sciences (2008). Ethnicity and national integration.

Lesson Policy

CPD Needs

Culturally Responsive Pedagogy
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LESSON 5

Year of B.Ed. 2

Semester 1

Place of lesson in semester

123456789101112

Title of Lesson

Importance of Cultural and Artistic Expressions to the Ghanaian

Identity

Lesson Duration 3 hours

Lesson description

Culture and arts play very important role in every society. Elements of culture, including artistic
expressions, are often used to define a people’s identity, their attitudes and behaviour. Ghana is one
of few countries that are blessed with cultural diversities. Cultural diversity and artistic expressions
of the various ethnic groups could be tapped for national development in Ghana if learners are
offered the opportunity to learn to appreciate diversity as spice of life.

This lesson is thus meant to equip student-teachers with knowledge of the relevance of cultural and
artistic expressions in Ghana with particular reference to the role of culture and art in creativity and

innovation in national development.

Previous student-
teacher knowledge,
prior learning
(assumed)

Student-teachers are familiar with some

Possible barriers to
learning in the lesson

e Misconceptions about Social Studies

e The orientation of Tutors/Lecturers and heads of the CoEs

Lesson Delivery —
chosen to support
students in achieving
the outcomes

Seminars

e-learning Practicum

opportunities

Independent
Study

Lesson Delivery — main
mode of  delivery
chosen to support
student teachers in
achieving the learning
outcomes.

Face-to-face | Practical Work-
'} Activity Based
Leaning
e Games
e Songs

e  Story-telling

e Shower Thoughts

e  Group Discussion

e Demonstration

o Differentiated task grouping

e Purpose for the
lesson, what you
want the students
to achieve, serves
as basis for the
learning outcomes.
An expanded
version of the
description.

e  Write in full aspects
of the NTS
addressed

The purpose of this lesson is to enable student-teachers appreciate the relevance of culture and
artistic expressions in promoting creativity, innovations and national development.

e  Learning Outcome
for the lesson,
picked and
developed from
the course
specification

e Learning
indicators for each
learning outcome

Learning Outcomes: By the end of the | Learning Identify which cross cutting issues —

lesson, the student-teacher will be | Indicators core and transferable skills, equity and

able to: addressing diversity. How will these be
addressed.

Appreciate the importance of the arts | Examine the e In delivering this lesson, the tutor

and culture in the expression of our importance of should ensure that:

Ghanaian identity and the need to cultural and e Gender equality, respect for

promote Ghanaian identity through artistic diversity and inclusivity are

expression of our culture and arts in
the teaching of Social Studies and

expressions of
Ghana to our
unique
Ghanaian
identity.

addressed by giving opportunity to
student-teachers to examine the
various perspectives of teaching
and assessment.
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Topic Title

Sub-topics (if
any):

Stage/Time

Teaching and Learning Activity to achieve learning outcomes
depending on the delivery mode selected. Teacher led,
collaborative group work or independent

Teacher Activity

Student Activity

Importance of Cultural
and Artistic Expressions
to the Ghanaian
Identity

(1) Introduction

Importance of
cultural and
artistic
expressions in
Ghana

Teaching Culture
and Art to
PromoteNational
development

1/

30minutes

2/70
minutes

3/60
minutes

By way of revision of the
previous lesson, Tutor guides
student-teachers to do the

following:

1. Ask student-teachers to
refer to the salient
points/notes  of  the
previous lesson they
jotted down very
carefully.

2. Guide them to use the
previous lesson’s learning
outcomes and indicators
as criteria to ascertain
whether the notes made
make sense to them and
relation to the LOs

a. Do they seem
complete if
checked against the
LOs?

b. Ask student-
teachers to fix
mistakes in case
they were made.

3. Also ask student-
teachers to put in

somethings that might
have been omitted or
left out before the day’s
lesson begins.

4. Guide/ask student-
teachers to add in the
new things they learned
in the previous lesson.

5. Finally, ask student-
teachers to tell the
partner the reasons you
those amendments have
been made or the have
been changed, or write a
sentence telling about
their change

Power Point Presentation
Tutor guides student-teachers
to discuss the differentiated
task grouping assignment on
the importance of cultural and
artistic expressions to the
Ghanaian identity in the
previous lesson.

Through shower thoughts,
tutor guides student-teachers
to analyse the importance of

Tutor guides student-teachers
to revise the previous the
lesson on teaching cultural
diversity in early grade to
nurture the ideals of inclusivity,
equity and harmony

Power Point Presentation
Student-teachers do power
point presentations on the
importance of cultural and
artistic expressions to the
Ghanaian identitythat was
given to them in the previous
lesson

Student-teachers discuss the
importance of cultural and
artistic expressions in Ghana
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cultural and artistic
expressions in Ghana with
particular reference to the role
of culture and art in creativity
and innovation in national
development.

Student-teachers observe
tutors’ demonstration keenly
on ways through which their
appreciate the role of culture | learners can be taught to
and art in creativity and | appreciate the role of culture
innovation in national | and art in creativity and
development. innovation in national
development.

Tutor demonstrates to
student-teachers how they can
teach early grade learners to

Tutor gives student-teachers
take-home  assignment to
explain how Social Studies and
TVET can be taught to promote
Ghanaian culture and identity.

Lesson assessments —
evaluation of learning:
of, for and as learning
within the lesson (link
to Learning Outcomes)

Component 2: Continuous Assessment 1

Assessment Type: Assessment for, as and of Learning

Category of Assessment:
1b) Improves personal and professional development through lifelong learning and
Continuous Professional Development.

Community of Practice:The Teacher:
1e) Engages positively with colleagues, learners, parents, School Management Committees,
Parent-Teacher Associations and wider public as part of a community of practice.
1f)Develops a positive teacher identity and acts as a good role model for students

Teaching Learning
Resources

Resource Person, Cell phone, manila cards,

Required Text (core)

e Edwards B. (2004) A course in Mastering the Art of Mixing Colors. Publ. TarcherPerigee, USA
e Amenuke, S. K., et al (1991). General Knowledge in Art for Senior Secondary School. London,
Evans

Additional Reading List

e Edwards B. (2004) A course in Mastering the Art of Mixing Colors. Publ. TarcherPerigee, USA

e Amenuke, S. K., et al (1991). General Knowledge in Art for Senior Secondary School. London,
Evans

e Edwards B. (2004) A course in Mastering the Art of Mixing Colors. Publ. TarcherPerigee, USA

e Amenuke, S. K., et al (1991). General Knowledge in Art for Senior Secondary School. London,
Evans

Lesson Policy

CPD Needs

Training in the use of computer software (Coral Draw, Paint, etc. (PDP-Team 5), Assessment of
Practical works—Peer/Self-Assessment (PDP-Team 7), Group Presentations (PDP- Team 4)
Independent study (Research) (PDP-Team 8)
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LESSON 6

Year of B.Ed. 2

Semester 1

Place of lesson in semester

123456789101112

Title of Lesson

Teaching Social Studies and TVET to Promote Ghanaian Culture and Identity

Lesson 3
Duration hours

Lesson description

For a long time, Social Studies and TVET have been taught as unrelated subjects. However, a careful
study of these two fields of study would reveal some commonalities in them and which could be
developed into a body of knowledge and taught for young learners to acquire a holistic perspective of
their culture and identity as a people.
This lesson seeks to explore ways to teach Social Studies and TVET within the context of the Ghanaian
culture and how this can be used to promote the Ghanaian identity.

Previous student
teacher knowledge,
prior learning
(assumed)

Student-teachersare familiar with the topic for discussion, especially, as they were tasked to do an
independent study on it prior to this lesson.

Possible barriers to
learning in the lesson

e  Misconceptions associated with the relationship between Social Studies and TVET

o S

Lesson Delivery —
chosen to support
students in achieving
the outcomes

Face-to-face Practical
v Activity

Work-
Based
Leaning

Seminars

Independent Practicum

Study

e-learning
opportunities

Lesson Delivery -
main mode of delivery
chosen to support

student teachers in
achieving the learning
outcomes.

e Games
e Songs
e Story-telling

e  Power point presentation

e  Think, pair, share
e Inquiry design module
e  Group Discussion

e Purpose for the
lesson, what you
want the students
to achieve, serves
as basis for the

learning
outcomes. An
expanded version
of the
description.

e Write in full
aspects of the
NTS addressed

This lesson is intended to help disabuse student-teachers apply their knowledge in Social Studies and
TVET to learners to appreciate their culture and identity as Ghanaians.

Learning Outcome for
the lesson, picked and
developed from the
course specification

Learning indicators for
each learning
outcome

Learning Outcomes: By the
end of the lesson, the
student teacher will be
able to:

Learning Indicators

Identify which cross cutting issues — core and
transferable skills, equity and addressing
diversity. How will these be addressed.

Appreciate the importance
of the arts and culture in
the expression of our
Ghanaian identity and the
need to promote Ghanaian
identity through expression
of our culture and arts in
the teaching of Social
Studies and TVET

Explain how they .
would use the
teaching of Social .

Studies and TVET to
support expression
of our culture, arts
andGhanaian
identity.

In delivering this lesson, the tutor should
ensure that:

Gender equality, respect for diversity and
inclusivity are addressed by giving
opportunity to student-teachers to
examine the various perspectives of
teaching and assessment.
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Topic Title

Sub-topics  (if
any):

Stage/Time

Teaching and Learning Activity to achieve learning outcomes

depending on the delivery mode selected. Teacher

led,

collaborative group work or independent

Teacher Activity Student Activity
Teaching Social (1) Introduction | 1/40minutes | Patrick’s Interactive | Patrick’s interactive Notebook
Studies and TVET to Notebook Tutor guides student-teachers to revise

promote Ghanaian
Culture and Identity

Tutor guides student-
teachers to revise the
previous lesson
through the use of
Patrick’s Notebook by
affording student-
teachers the
opportunity to
record/represent
critical information
learned in the previous
lesson through teacher

and tutor
presentations,

processing the
information with
colleagues in pairs or
small  groups, and

elaborating activities,
etc in order help the
learners enhance new
understandings,
insights, and
corrections of
misunderstandings,
etc.

the previous lesson through the use of
Patrick’s Notebook by affording student-
teachers the opportunity to
record/represent critical information
learned in the previous lesson through
teacher and tutor presentations,
processing  the information  with
colleagues in pairs or small groups, and
elaborating activities, etc in order help
the learners enhance new
understandings, insights, and corrections
of misunderstandings, etc.

(2) Common
Goal for
Teaching/Learn
ing and
Integrated
Social Studies
and TVET

2/70minutes

Power Point
Presentation

Tutor guides student-
teachers to discuss
how Social Studies and
TVET can be taught to
promote Ghanaian
culture and identity.

Think, Pair, Share

Through think, pair,
share, Tutor guides
student-teachers  to
identify the common
goal/aim of teaching
and learning of an
integrated Social
Studies and TVET

Power Point Presentation

Student-teachers do power point
presentation on the take-home
assignment they were given in the

previous lesson on how Social Studies
and TVET can be taught to promote
Ghanaian culture and identity.

Student-teachers think about the main
goal of teaching and learning Social
Studies and TVET, then pair and share
ideas first with a colleague before
sharing with the whole class.

Student-teachers explore specific
objectives/areas in the Social Studies
and TVET curriculum that focus on
promoting Ghanaian culture and identity
and examine how they can apply their
knowledge of the objectives can be
applied in teaching the early grade
learner.
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(3)Ways of 3/70minutes | Based on activity 2, | Student-teachers discuss ways through
Teaching Social Tutor guides student- | which Social Studies and TVET can be
Studies and teachers through the | taught using the inquiry design module
TVET to use of the Inquiry | to promote Ghanaian culture and
Promote design  model to | identity.

Ghanaian examine how Social

Culture and Studies and TVET can

Identity be taught using the

inquiry design module
to promote Ghanaian
culture and identity

NB: The inquiry design
module involves
experimenting,
probing, questioning,
searching, thinking,
analysis and evaluating
with a view to
acquiring, updating or
validating knowledge.

Tutor tasks student-
teachers to examine
and present in groups
in the next lesson,
contents, structure
and organisation of
the curriculum and
their implications for
the teaching and
learning  of  Social
Studies and TVET.

Lesson assessments —
evaluation of
learning: of, for and as
learning within the
lesson (link to
Learning Outcomes)

Component 2: Portfolio

Assessment Type: Assessment for, as and of Learning

Category of Assessment:

Student teachers assessed through:

e Take-home assignment on core values to discussed in class (LO2) for the portfolio

Learning Outcomes Assessed: CLO 2; NTS Page 15 (1 a, b, e, & f, 2¢, e, f and 3a-i, k-n,)

NTS 1: Professional Development: The Teacher(s):
1a) Critically and collectively reflects to improve teaching and learning
1b) Improves personal and professional development through lifelong learning and
Continuous Professional Development.

Teaching Learning
Resources

Laptop, projector, projector screen, Cell phone, manila cards,

Required Text (core)

T-Tel Teaching and Learning material. Theme 5: Professional Development Guide for Tutors

Additional Reading
List

Adam, M., Odumah, L. K., & Ngaaso, C.K. (2018). Skills, methods and techniques of teaching Social
Studies. Accra: BM Studios Ltd (Whitespace Gh)

Lesson Policy

CPD Needs

CPD on the:
e  Patrick’s Interactive Notebook
e Inquiry design and value clarification modules
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LESSON 7

Year of B.Ed. 2

Semester 1 Place of lesson in semester

123456789101112

Title of Lesson

Structure and Organisation of the Early GradeSocial Studies Lesson Duration 3 hours

Curriculum (OWOP)

Lesson description

This lesson seeks to introduce student-teachers to the early grade curriculum on Our World, Our
People with particular reference to the aspects that deal with Social Studies and TVET. The lesson
introduces student-teachers to contents, structure and organisation of the curriculum and their
implications for the teaching and learning of Social Studies (OWOP).

Previous student teacher
knowledge, prior learning
(assumed)

Student-teachers are familiar with the goal of an integrated Social Studies and TVET and how the
this can be taught to promote Ghanaian culture and identity.

Possible barriers to
learning in the lesson

e  Misconceptions about the Social Studies and TVET (e.g., TVET is for students with poor
academic background, some aspects of the TVET e.g, Home Economics is for girls and Social
Studies is subject that anybody can read and teach).

e Orientations of tutors

e The in-amenability of tutors to accept the integration between Social Studies and TVET and to
use the new approach of teaching the subject since a number of them are used to the
traditional ways of teaching their traditional subject areas.

e The manual may not be in brail form and for that matter tutors and student-teachers alike
may find it difficult using it.

Lesson Delivery — chosen | Face-to- Practical Work- Seminars | Independent | e-learning Practicum
to support students in face Activity Based Study opportunities

achieving the outcomes Vv Leaning Vv Vv

Lesson Delivery — main | ¢ Games

mode of delivery chosen | ¢ Songs

to support student
teachers in achieving the
learning outcomes.

e Story-telling

e Shower Thoughts

e Virtual field trips

e  Group Discussion

e Independent studies

e Whole class discussion

e differentiated group task

e Inferential Value Reasoning Process

e Purpose for the
lesson, what you
want the students to
achieve, serves as
basis for the learning
outcomes. An
expanded version of
the description.

e  Write in full aspects
of the NTS addressed

This lesson is intended to enablestudent-teachers familiarise themselves with the contents,
structure and organisation of the Early Grade curriculum on Our World, Our People and their
implications for the teaching and learning of the Social Studies and TVET.

Learning Outcome for the
lesson, picked and
developed from the
course specification
Learning indicators for
each learning outcome

Learning Outcomes: By the | Learning Indicators Identify which cross cutting issues —

end of the lesson, the core and transferable skills, equity
student teacher will be able and addressing diversity. How will
to: these be addressed.

the

Appreciate the importance
of the arts and culture in the
expression of our Ghanaian
identity and the need to
promote Ghanaian identity
through expression of our
culture and arts in the
teaching of Social Studies
and TVET

Explain
Components and Contents
of the Early GradeSocial
Studies and TVET
curriculum

Analyse the contents of the
Early GradeSocial Studies
and TVET curriculum

key | o

In delivering this lesson, the
tutor should ensure that:

e Gender equality, respect for
diversity and inclusivity are

addressed by giving
opportunity to student-
teachers to examine the
various perspectives of

teaching and assessment.
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Topic Title

Sub-topics (if
any):

Stage/Time

Teaching and Learning Activity to achieve learning outcomes

depending on the delivery mode selected. Teacher

led,

collaborative group work or independent

Teacher Activity Student Activity
Structure and (1) 1/30 Graphic Organisers Graphic Organisers
Organisation of the Early | introduction | minutes Using graphic organisers, | Student-teachers through the use of
Grade Social Studiesand tutor  guides  student- | graphic organisers revise the
TVET Curriculum teachers to revise the | previous lesson on teaching Social
previous lesson on teaching | Studies and TVET to promote
Social Studies and TVET to | Ghanaian culture and identity to be
promote Ghanaian culture | able to reconstruct their revision
and identity to help them | topics, making meaningful links and
reconstruct their revision | connections
topics, making meaningful
links and connections
(2) Key 2/90 Power Point Presentation Power Point Presentation
Components | Minutes Tutor  guides  student- | student-teachers do power point
of the Early teachers to do power point | presentation on the contents,
Grade Social presentation on the | structure and organisation of the
Studies and contents, structure and | curriculum and their implications
TVET organisation of the | for the teaching and learning of
Curriculum curriculum and their | Social Studies and TVET.
implications for the
teaching and learning of
Social Studies and TVET.
Differentiated Group | Differentiated Group Discussion
Discussion Student-teachers in groups discuss
Tutor  guides  student- | the key Components (e.g., structure
teachers through | and organization of the curriculum,
differentiated group | aims/objectives, format/design,
discussion, to examine the | suggestions for teaching and
key Components of the | assessment/profile dimension).
Early Grade curriculum on | Each group is assigned a component
Our Word, Our People (e.g., | or two to examine and afterwards,
structure and organization | do a whole class discussion
of the curriculum,
aims/objectives,
format/design, suggestions
for teaching and
assessment/profile
dimension).
(3) Contents 3/ Tutor guides student- Student-teachers in small groups
of the Early 60 Minutes | teacherstoin small groups | identify the content of of the Early
Grade Social identify the contents (e.g, Grade Curriculum on Our World,
Studies and controversial issues, Our People and share with their
TVET generalisations, facts, colleagues in a whole class
Curriculum concepts and opinions) of discussion.
the Early Grade Curriculum
on Our World, Our People.
Through the Inferential | Student-teachers  through  the
Value Reasoning Process, | Inferential Value Reasoning
lecturer guides student- | Process, examine whether the
teacher to assess whether | content of the Basic Social Studies
the content addresses | curriculum addresses issues about
issues about the core | the core values and competencies

values and competencies of
democratic citizenship,
gender and inclusivity.

of democratic citizenship, gender
and inclusivity
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NB: Here, the student-
teachers are expected to:

a. Locate and
assemble facts
about the issue

b. organize and
classify the
evidence

c. list the inferred
values and
competencies that
informed the
curriculum
designers to select
the particular
content

d. evaluate each
inferred reason and
eliminate those

that are found not
to be justified; and
e. draw conclusion as
to whether the
content is
appropriate or not

Tutor tasks student-
teachers to do independent
group study on the
techniques, principles and
strategies of teaching and
learning  school  Social
Studies and TVET as an
integrated discipline to be
presented in the next
lesson.

Lesson assessments —
evaluation of learning: of,
for and as learning within
the lesson (link to
Learning Outcomes)

Component 1: Project

Assessment Type: Assessment for, as and of Learning

Category of Assessment:

Student teachers assessed through:

e Atake home assignment on the key features of OWOP curriculum

Learning Outcomes Assessed: CLO 3; NTS Page 15 (1 a, b, e, &f, 2¢, e, f and 3a-i, k-n,)

NTS 1: Professional Development: The Teacher(s):
1a) Critically and collectively reflects to improve teaching and learning
1b) Improves personal and professional development through lifelong learning and
Continuous Professional Development.

Teaching Learning
Resources

Resource Person, Cell phone, manila cards,

Required Text (core)

e NaCCA (2019). Kindergarten curriculum for preschools (KG 1-2). Accra: NaCCA, MoE
e NaCCA. (2019). Our world and our people curriculum for primary schools (Basic 1 - 3). Accra:
NaCCA, MoE

Additional Reading List

Adam, M., Odumah, L. K., & Ngaaso, C.K. (2018). Skills, methods and techniques of teaching Social
Studies. Accra: BM Studios Ltd (Whitespace Gh)

Lesson Policy

CPD Needs

i Use of Graphic Organisers for generation effect
ii. The use of scream reader softwares, electronic brail, screen and video magnifiers, etc
iii. Inferential Value Reasoning Process.
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LESSON 8

Year of B.Ed.

Semester 1

Place of lesson in semester

1234567891011 12

Title of Lesson

Introduction to The Techniques,
Teaching/Learning of Social Studies and TVET as an Integrated

Discipline

Principles and Strategies of

Lesson

Duration hours

Lesson description

This lesson concerns itself with equipping student-teachers with the basic principles,
techniques and strategies of teaching, with reference to Social Studies and TVET as an
integrated discipline. The lesson introduces student-teachers to ethical and legal issues of
teaching/learning, qualities of good teacher, and principles of teaching and learning.

Previous student teacher
knowledge, prior learning
(assumed)

Student-teachers are familiar with the structure and organisation of the Early Grade Social
Studies and TVET curriculum and will be able to relate their knowledge of these to the lesson.

Possible barriers to learning in
the lesson

e  Misconceptions about Social Studies and TVET

e QOrientations of tutors

e The inamenability of tutors to use the new approach of teaching the subject (e.g., team
teaching) since a number of them are used to the traditional ways of teaching.
e The manual may not be in brail form and for that matter tutors and student-teachers

alike may find it difficult using it.
Lesson Delivery — chosen to Face-to- Practical Work- | Seminar | Independen | e-learning Practicum
support students in achieving face Activity Based s t Study opportunities
the outcomes \'} Leaning Vv v
Lesson Delivery — main mode | ¢ Games
of delivery chosen to support | ¢ Songs

student teachers in achieving
the learning outcomes.

e  Story-telling

e Shower Thoughts

e  Group and Whole Discu
¢ Independent studies

ssions

o differentiated group task

e Purpose for the lesson,
what you want the
students to achieve,
serves as basis for the
learning outcomes. An
expanded version of the
description.

e  Write in full aspects of the
NTS addressed

This lesson is intended to introduce student-teachers to the principles of teaching, techniques
and strategies of teaching that can be used to ensure active participation of learners during

classroom activities.

Learning Outcome for the

lesson, picked and developed

from the course specification
Learning indicators for
each learning outcome

Learning Outcomes: By the
end of the lesson, the
student teacher will be
able to:

Learning Indicators

Identify which cross cutting issues —
core and transferable skills, equity and
addressing diversity. How will these be
addressed.

Appreciate the importance
of the arts and culture in
the expression of our
Ghanaian identity and the
need to promote Ghanaian
identity through expression
of our culture and arts in
the teaching of Social
Studies and TVET

Explain the ethical
and legal issues of
teaching/learning

Explain the
principles,
techniques and
strategies of
teaching/learning
of Social Studies
and TVET

e In delivering this lesson, the tutor
should ensure that:

e Gender equality, respect for
diversity and inclusivity are
addressed by giving opportunity to
student-teachers to examine the
various  perspectives of teaching
and assessment.
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Topic Title Sub-topics (if | Stage/Ti | Teaching and Learning Activity to achieve learning outcomes
any): me depending on the delivery mode selected. Teacher led,
collaborative group work or independent
Teacher Activity Student Activity
Introduction to The | (1) Lesson 1/15min | ‘Select, elect’ Strategy ‘Select, elect’ Strategy
Techniques, Principles and | Introduction | utes Tutor evokes student- | Student-teachers reflect on the
Strategies of teachers’ thinking on the | previous lesson and ‘select’ the
Teaching/Learning Social previous lesson by allowing | most salient facts, ideas,
Studies and TVET as an student-teachers the | concepts, or terms, from the
Integrated Discipline opportunity to ‘select’” the | topic discussed in the previous
most salient facts, ideas, | lesson, and ‘elect’ what they
concepts, or terms, from the | deem the most significant
revision topic. After the | knowledge oridea/concept that
‘select’ stage, tutor ask them | they need to understand to
to now ‘elect’ what they | better grasp and be able to apply
deem the most significant | what has been/being learned.
knowledge or idea/concept
that they need to understand
to better grasp and be able
to apply what has
been/being learned.
(2) Ethical 2/75 Whole Class Discussion Whole Class Discussion
and Legal minutes | Tutor student-teachers to do | Student-teachers do whole class
Issues of class presentation on the | discussion on the techniques,
Teaching/Lea independent group study | principles and strategies of
rning that was given to them in the | teaching and learning school
last lesson on the | Social Studies and TVET as an
techniques, principles and | integrated discipline
strategies of teaching and
learning school Social Studies
and TVET as an integrated
discipline.
Shower Thoughts
Through shower thoughts, | Shower Thoughts
tutor guides student- | Student-teachers explain the
teachers to discuss the | ethical and legal issues of issues,
ethical and legal issues of | teaching and learning.
issues, teaching and learning
(e.g., promotion of gender
equality, equity and
inclusivity,  teacher  and
student freedom of
expression, balance
between/among culture,
religion and schooling,
student punishment, e.t.c.)
(2) Principles | 3/ Through  the use  of | Student-teachers in their groups,
of Teaching 60 differentiated task grouping, | discuss the principles of teaching
minutes | tutor guides student- | and learning of and TVET and

teachers to examine the
principles of teaching and
learning of Social Studies and
TVET and explain how these
principles can be applied in
the teaching and learning the
subject to ensure active
participation of their learners
in classroom activities and at
the same time addressing

explain how these principles can
be applied in the teaching and
learning the subject to ensure
active participation of their
learners in classroom activities
and at the same time addressing
issues of gender, and inclusivity.
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issues of gender, and

inclusivity.
Tutor guides student-
teachers to identify and

discuss the techniques and
strategies of teaching Social
Studies and TVET

Tutor gives student-teachers
an independent study take-

Student-teachers explore and
explain some techniques of
home assignment on the | teaching Social Studies and TVET
basic theories of colour to be | and how these can be strategise
presented in the next lesson. | to  ensure their learners’
participation in classroom
activities as well as optimise the
learners’ understanding.

Lesson assessments —
evaluation of learning: of, for
and as learning within the
lesson (link to Learning
Outcomes)

Component 1: Projects

Assessment Type: Assessment for, as and of Learning

Category of Assessment:

Student teachers assessed through:

Independent study take-home assignment on the basic theories of colour to be presented in
the next lesson.

Learning Outcomes Assessed: CLO 3; NTS Page 15 (1 a, b, e, & f, 2¢, e, f and 3a-i,

NTS 2 Professional Knowledge (Knowledge of educational frameworks and curriculum)

The Teacher:
2c) Has secure content knowledge, pedagogical knowledge and pedagogical content
knowledge for the school and grade they teach in.
2e) Understands how children develop and learn in diverse contexts and applies this
in his or her teaching.
2f) Takes accounts of and respects learners’ cultural, linguistic, socio-economic and
educational backgrounds in planning and teaching.

Teaching Learning Resources

Resource Person, Cell phone, manila cards,

Required Text (core)

e Vella, J. (2008). On teaching and learning: Putting the principles and practice of dialogue
education into action. San Francisco: Jossey Bass

Additional Reading List

Adam, M., Odumah, L. K., & Ngaaso, C.K. (2018). Skills, methods and techniques of teaching
Social Studies. Accra: BM Studios Ltd (Whitespace Gh)

Lesson Policy

CPD Needs

e The use of scream reader softwares, electronic brail, screen and video magnifiers, etc
e Inferential Value Reasoning Process.
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LESSON 9

Year of B.Ed. 2

Semester 1

Place of lesson in semester

123456789101112

Title of Lesson

Basic Theories of Colour

Lesson Duration

| 3 hours

Lesson description

This lesson introduces student-teachers to basic theories of colour. It focuses on principles that
govern the choice of colours and categorisation of colours such as the colour wheel, primary,
secondary and tertiary colours. Other areas of focus include colour harmony and colour context
and their implications for teaching and learning at the early grade level.

Previous student teacher
knowledge, prior
learning (assumed)

Student-teachers are familiar with colours and would be able to apply that knowledge in
understanding this lesson, basic theories of colour.

Possible barriers to
learning in the lesson

e  Misconceptions about the visual Arts

e QOrientations of tutors

e The inamenability of tutors to use the new approach of teaching the subject since a number
of them are used to the traditional ways of teaching.

e The manual may not be in brail form and for that matter tutors

and student-teachers alike

Lesson Delivery — chosen
to support students in
achieving the outcomes

Independent | e-learning Practicum
Study opportunities
v v

Lesson Delivery — main
mode of delivery chosen
to support student
teachers in achieving the
learning outcomes.

may find it difficult using it.
Face-to-face | Practical Work- Seminars
v Activity Based
Leaning
e Games
e Songs

e Story-telling

e Shower Thoughts

e Group Discussion

¢ Independent studies

e  Whole class discussion

e Power point presentation
e Panel Discussion

e Purpose for the
lesson, what you
want the students to
achieve, serves as
basis for the learning
outcomes. An
expanded version of
the description.

e  Write in full aspects

This lesson is intended to equip student-teachers with knowledge of the theoretical basis of the
categorisation of colours, issues of colour context and harmony and the implications of these for

teaching early grade learners.

of the NTS

addressed

61 Learning Learning Outcomes: By the end of | Learning Identify which cross cutting issues —
Outcome for the | the lesson, the student teacher | Indicators core and transferable skills, equity and
lesson, picked will be able to: addressing diversity. How will these be
and developed addressed.
from the course | Demonstrate clear understanding | Describe the | ¢ In delivering this lesson, the tutor
specification of the relevance of teaching basic | basic theories of should ensure that:

Learning indicators theories of colour to enable the colour e Gender equality, respect for

for each learning early grade learner appreciate the diversity and inclusivity are

outcome

relevance of colour in defining
occasions in Ghana

examine the
implications  of
their knowledge
of basic colour
theories for
teaching early
grade learners.

addressed by giving opportunity to
student-teachers to examine the
various perspectives of teaching
and assessment.
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Topic Title Sub-topics Stage/Time | Teaching and Learning Activity to achieve learning outcomes

(if any): depending on the delivery mode selected. Teacher led,
collaborative group work or independent
Teacher Activity Student Activity

(1) 1/ 40 | Visual Sequencing Visual Sequencing

Introduction | minutes Tutor guides student- | Student-teachers go through the review
teachers to revise the | of the previous lesson by
previous lesson by either | drawing/copying onto a piece of paper,
give  student-teachers | a flow chart template the tutor drew on
copies of e.g.,, a flow | the markerboard or whiteboard.
chart template or | Student-teachers then identify the
draw/module a flow | potential steps or stages of the
chart on a markerboard | process—how one subtopic/event leads
or whiteboard ask the | to the final outcome—and place the
student-teachers to | steps on the visual diagram. Student-
draw has been modelled | teachers then correct earlier
on piece of paper. Tutor | assumptions and elaborate on each
then ask student- | component or step in relation to the LOs
teachers to identify the | and their indicators
potential steps or stages
of the process—how one
subtopic/event leads to
the final outcome—and
to place the steps on the
visual diagram. As the y
progress through their
studies, students should
correct earlier
assumptions and
elaborate on each
component or step in
relation to the LOs and
their indicators

(2) Basic 2/ Group Presentation Group Presentation

Theories of | 80 minutes | Tutor guides student- | Student-teachers to do a power point

Colour teachers through group | presentation on basic theories of colour

presentation to discuss
on the independent
study take-home
assignment on the basic
theories of colour

Shower Thoughts

Through shower
thoughts, Tutor guides
student-teachersexplain
what the concept of
colour theory is at the
early grade level.

Group Discussion

Through group
discussion, Tutor guides
student-teachers to
analyse the

structure/components of
the colour theory (colour
wheel, colour harmonies
and contexts)

Shower Thoughts
dent-teachers explain the concept of
colour theory.

Group Discussion

Student-teachers discuss in their groups
use cell phones to identify and explain
the structure/components of the colour
theory (colour wheel, colour harmonies
and contexts) and present to the class in
a whole class discussion session.
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Implications | 3/ Panel Discussion Panel Discussion

of Basic | 60 Minutes | Tutor through panel | Student-teachers in their discussion,
Colour discussion facilitates a | examine the implications of their
Theories for discussion on the | knowledge of basic colour theories for
Teaching implications of their | teaching early grade learners.
Early Grade knowledge of basic
Learners colour  theories  for

teaching early grade

learners (especially,

focusing on the school
and classrooms layout
implications, e.t.c.).

Take-Home
Independent Study
Tutor gives student-
teachers a take-home
independent study on
colour and social
occasions in Ghana to be
done individually.

Lesson assessments —
evaluation of learning:
of, for and as learning
within the lesson (link to
Learning Outcomes)

Component 1: Projects
Assessment Type: Assessment for, as and of Learning
Category of Assessment:
Student teachers assessed through:
Observation of student teachers participation in discussion

Teaching Learning
Resources

Resource Person, Cell phone, manila cards,

Required Text (core)

e  Mollica, P. (2013). Color Theory: An essential guide to color-from basic principles to practical
application. Crown  Valley Parkway:Walter Foster Publishing.

Additional Reading List

Verlag, M. (1970). Itten, the elements of colour: A treatise on the colour system of Johannes Itten
based on his book the art of colour. Ravensburg: KUNST DER FABRE

Lesson Policy

CPD Needs

e Visual Sequencing
e The use of scream reader softwares, electronic brail, screen and video magpnifiers, etc
e Inferential Value Reasoning Process.
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LESSON 10

Year of B.Ed. 2

Semester 1

Place of lesson in semester

1234567891011 12

Title of Lesson

The Social Studies Curriculum, Gender and Inclusivity

Lesson Duration 3 hours

Lesson description

Colour and social occasions in Ghana is one of the symbols of communication every society uses to
communicate its emotions, attitudes, behaviour and social events. In Ghana, the use and
interpretations of colours are culturally defined, with every ethnic group assigning its own
interpretations. This lesson introduces student-teachers to the interpretation given to colours used in
social events such as naming ceremonies/baby outdooring, funerals, festivals and marriage/wedding
ceremonies.

Previous student
teacher knowledge,
prior learning
(assumed)

Student-teachers are observe/witness some social events of their ethnic groups or in their
communities and are familiar with the various colours in each of these occasions and what such
colours mean.

Possible barriers to
learning in the lesson

Lack of/inadequate knowledge on the culture of other ethnic groups aside their own

Orientations of tutors

The unwilingnessof tutors to use the new approach of teaching the subject since a number of
them are used to the traditional ways of teaching.
The manual may not be in brail form and for that matter tutors and student-teachers alike may

find it difficult using it.

Lesson Delivery — Face-to-face | Practical Work- Seminars Independent | e-learning Practicum
chosen to support Vv Activity Based Study opportunities

students in achieving Leaning v v

the outcomes

Lesson Delivery — main | ¢  Games

mode of delivery | ¢ Songs

chosen to support | ¢ Story-telling

student teachers in Shower Thoughts

achieving the learning
outcomes.

Group Discussion
Independent studies
Whole class discussion
Dramatization

Differentiated task grouping

e Purpose for the
lesson, what you
want the students
to achieve, serves
as basis for the
learning outcomes.
An expanded
version of the
description.

e  Write in full
aspects of the NTS
addressed

The purpose of this lesson is to enablethe student-teacher appreciate the significance of colour
choice for specific social occasions in Ghana.

Learning Outcome for

the lesson, picked and

developed from the

course specification
Learning indicators
for each learning
outcome

Learning Outcomes:

By

the end of the lesson, the
student teacher will be
able to:

Learning Indicators

Identify which cross cutting issues —
core and transferable skills, equity and
addressing diversity. How will these be
addressed.

Appreciate the relevance

of

colour choice for

specific social occasions in
Ghana.

Analysethe interpretation
given to colours used in at
least 5 social events in
Ghana

e In delivering this lesson, the tutor
should ensure that:

e Gender equality, respect for
diversity and inclusivity are
addressed by giving opportunity to
student-teachers to examine the
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Explain the importance of
colour choice for e.g.,
funerals, festivals, naming
ceremonies, wedding,

various perspectives of teaching and
assessment.

Topic Title Sub-topics Stage/Time | Teaching and Learning Activity to achieve learning outcomes
(if any): depending on the delivery mode selected. Teacher led,
collaborative group work or independent
Teacher Activity Student Activity
(1) 1/20minutes | Tutor calls student- | Student-teachers to share with their

Introduction

teachers to share with
the class what they
learned in the previous
lesson on basic colour
theories

colleagues what they learned in the
previous lesson on basic colour theories

Interpreting
Colours Used
in Some
Selected
Social Events
in Ghana

2/80
Minutes

Mixed Ability Groping
Tutor guides student-
teachers do share their
findings on the take-
home independent study
on colour and social
occasions in Ghana with
their  colleagues in
groups of 3-5 members
and present to the
whole class.

Dramatization

Through dramatization,
Tutor guides student-
teachers show case
some selected social
events like funerals,
naming ceremonies in
Ghana and the colour of
clothes types used in
these occasions.

Tutor asks student-
teachers to share their
knowledge on other
colours put on in some
unfamiliar social events
in Ghana, or about some
unfamiliar ethnic groups’
choice of colours for
some of these occasions.

Mixed Ability Groping

Student-teachers do power point
presentations on colour and social
occasions in Ghana after sharing with
their colleagues in their various groups
to the class.

Dramatization

Student-teachers put up an act depicting
these selected social events like funerals,
naming ceremonies in Ghana while
putting on costumes used for these
occasions.

The others observe the drama put up by
those selected and communicate their
findings in a whole class discussion after
the drama.

Student-teachers share their knowledge
on other colours put on in some
unfamiliar social events in Ghana, or
about some unfamiliar ethnic groups’
choice of colours for some of these
occasions.

Importance
of Colour
Choice for
Some
Selected
Social Events
in Ghana

Tutor gives student-
teacher differentiated
task grouping activity to
discuss the importance
of colour choice for
some selected social
events in Ghana

Student-teachers in  their groups,
examine in their groups the importance
of colour choice for some selected social
events in Ghana and share with their
colleagues in a whole class discussion.
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Lesson assessments —
evaluation of learning:
of, for and as learning
within the lesson (link
to Learning Outcomes)

Component 2: Portfolio

Assessment Type: Assessment for, as and of Learning

Category of Assessment:

Student teachers assessed through:
Student teacher presents position paper on how social studies curriculum promotes gender
and inclusivity

NTS 2 Professional Knowledge (Knowledge of educational frameworks and curriculum)

The Teacher:
2c) Has secure content knowledge, pedagogical knowledge and pedagogical content
knowledge for the school and grade they teach in.
2e) Understands how children develop and learn in diverse contexts and applies this in his
or her teaching.
2f) Takes accounts of and respects learners’ cultural, linguistic, socio-economic and
educational backgrounds in planning and teaching.

Teaching Learning
Resources

Resource Person, Cell phone, manila cards,

Required Text (core)

e  Edwards B. (2004) A course in Mastering the Art of Mixing Colors. Publ. TarcherPerigee, USA
e Amenuke, S. K., et al (1991). General Knowledge in Art for Senior Secondary School. London,
Evans

Additional Reading List

Ngaaso, C. K. & Attom, L. E. (2015). Gender issues and development: Policy implications. Accra:
Yemens Pub. Ltd.

Lesson Policy

CPD Needs

Dramatization Technique
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LESSON 11

Year of B.Ed. 2

Semester 1

Place of lesson in semester

1234567891011 12

Title of Lesson

Understanding Basic Colour Works

Lesson Duration 3 hours

Lesson description

This lesson focuses on helping student-teachers to gain knowledge and appreciation of the basic
principles of colour works as beginners. The lesson also affords student-teachers the opportunity
to learn how to do painting, knitting, e.tc., using different colours.

Previous student teacher
knowledge, prior learning
(assumed)

Student-teachers are familiar with the basic colours

Possible barriers to
learning in the lesson

e Huge class size

e The influence of high-stake assessments on the tutors’ assessment of student-teachers which
may lead to tutors teaching to the test and student-teachers also learning to pass and get

certificate
Lesson Delivery — chosen | Face-to-face | Practical Work- Seminars | Independent | e-learning Practicum
to support students in \'} Activity Based Study opportunities
achieving the outcomes Leaning
Lesson Delivery — main | ¢ Games
mode of delivery chosen | ¢  Songs
to support student | ¢  Story-telling
teachers in achieving the | ¢  Shower Thoughts

learning outcomes.

e  Group Discussion

e  Outdoor pedagogy (Community walks)

e Purpose for the
lesson, what you
want the students to
achieve, serves as
basis for the learning
outcomes. An
expanded version of
the description.

e  Write in full aspects
of the NTS addressed

This lesson is intended to help student-teachers understand how basic colour work is done as well
as understand how to assist their early grade learners to do simple colour works.

e Learning Outcome
for the lesson, picked
and developed from
the course
specification

e Learning indicators
for each learning
outcome

Learning Outcomes: By the
end of the lesson, the student
teacher will be able to:

Learning Indicators

Identify which cross cutting issues —
core and transferable skills, equity
and addressing diversity. How will
these be addressed.

Demonstrate knowledge and
understanding of colour
works and apply their
knowledge in assisting the
early grade learner to do
simple colour works

Explore how basic
colour work is done as

Explain how to assist
their early grade
learners to do simple
colour works

e In delivering this lesson, the tu
should ensure that:

e Gender equality, respect
diversity and inclusivity

tor

for

are

addressed by giving opportunity to
student-teachers to examine the

various perspectives of teach
and assessment.

ing
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Topic Title Sub-topics Stage/Time Teaching and Learning Activity to achieve learning outcomes
(if any): depending on the delivery mode selected. Teacher led,
collaborative group work or independent
Teacher Activity Student Activity
Understanding Basic (1) Lesson 1/40 minutes | Tutor through questioning Student-teachers tell/share with

Colour Works

introduction

tasks student-teachers to tell
what was taught/learnt in
the previous lesson

the class what they learnt in the
previous lesson

(2) Helping
the Early
Grade
Learner in
Colour
Work

2/120minutes

Resource Person

Tutor  collaborates  with
student-teachers to invite a
resource person (with
knowledge on instructional
methodology in Art) to talk
on the role of the Early
Grade Teacher in helping
his/her learner learn and be
able to apply colour work

Shower Thoughts

Through shower thoughts,
Tutor guides Student-
teachers debrief the
Resource Person’s visits.

Resource Person

Student-teachers listen to the
resource person’s (with
knowledge on instructional
methodology in Art) talk on the
role of the Early Grade Teacher in
helping his/her learner learn and
be able to apply colour work and
jot down salient points

Shower Thoughts
Student-teachers  debrief
Resource Person’s visits.

the

Lesson assessments —
evaluation of learning:
of, for and as learning
within the lesson (link to
Learning Outcomes)

Component 2: Continuous Assessment 1

Assessment Type: Assessment for, as and of Learning
Category of Assessment:
Student teachers assessed through:
e Observation of student-teacher participation in class activities

Learning Outcomes Assessed: CLO 4; NTS
NTS 2 Professional Knowledge (Knowledge of educational frameworks and curriculum)

The Teacher:

2c) Has secure content knowledge, pedagogical knowledge and pedagogical content
knowledge for the school and grade they teach in.
2e) Understands how children develop and learn in diverse contexts and applies this in his
or her teaching.
2f) Takes accounts of and respects learners’ cultural, linguistic, socio-economic and
educational backgrounds in planning and teaching.

Teaching Learning
Resources

Resource Person, Cell phone, manila cards,

Required Text (core)

e Sharon, T. (2006). Teach yourself visually knitting. Hoboken, New Jersey: Wiley Publishing Inc

Additional Reading List

Lesson Policy

CPD Needs
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LESSON 12

Year of B.Ed. 2

Semester 1

Place of lesson in semester

123456789101112

Title of Lesson

Introduction to SRJ Development and Writing

Lesson Duration

3 hours

Lesson description

This constitutes the last lesson and involves a revision of what has been learned in the course of

the semester

Previous student teacher
knowledge, prior learning
(assumed)

Student-teachers have gone through all 11 level lessons in the course

Possible barriers to
learning in the lesson

Lesson Delivery — chosen
to support students in
achieving the outcomes

Face-to-face | Practical
\'} Activity

Work- Seminars
Based

Leaning

Independent Practicum

Study

e-learning
opportunities

Lesson Delivery — main
mode of delivery chosen
to support student

teachers in achieving the
learning outcomes.

e Shower Thoughts
e Group Discussion
e  Think, pair, share

e Power point presentation

e Purpose for the
lesson, what you
want the students to
achieve, serves as
basis for the learning
outcomes. An
expanded version of
the description.

e  Write in full aspects
of the NTS addressed

The lesson is intended to afford both the tutor and student-teacher assess the teaching and
learning during the semester. It focuses on what students have learned/know and can do,
identify and work on areas they need to develop (found difficult to understand in the previous

lessons).

Learning Outcome for the

lesson, picked and

developed from the

course specification
Learning indicators
for each learning

Learning Outcomes: By
the end of the lesson,
the student teacher will
be able to:

Learning Indicators

Identify which cross cutting issues —
core and transferable skills, equity and
addressing diversity. How will these be
addressed.

Demonstrate knowledge
and understanding, of

Share reflection on the
what has been learned

e In delivering this lesson, the tutor
should ensure that:

outcome what has been learned in | with regard to all 11 e Gender equality, respect for
the course and apply | lessons/topicsin the diversity and inclusivity are
that knowledge in | course and apply addressed by giving opportunity to
teaching the Early Grade | knowledge of the course student-teachers to examine the
curriculum. in teaching various perspectives of teaching
the EG curriculum and assessment.
Topic Title Sub-topics Stage/Time | Teaching and Learning Activity to achieve learning outcomes
(if any): depending on the delivery mode selected. Teacher led,
collaborative group work or independent
Teacher Activity Student Activity
Revision Introduction | 1/180 Differentiated Instruction KWL
minutes For the purpose of enhancing | With the aid of the LOs
comprehension and retention of | and indicators of the

information on the previous lessons
learnt among student-teachers, tutor
through the use of the KWL technique
activates  student-teachers' prior
knowledge by asking them refer to
the previous lessons’ LOs and

course, student-teachers
use the KWL technique to
revise the previous lessons
(i.e., from lesson 1
through to 11).
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indicators and indicate which of the
LOs and indicators have been met
(what they have learnt/Know) at the
“K” stage; then student-teachers
collaborate in small groups identify
the set goals that were not met (i.e.,
what they could not understand and
want to learn) (W) and get better
understanding. Finally, after going
through the goals that were not met
in the previous lessons, student-
teachers are guided to discuss what
they have Learned (L) (i.e., in relation
to what hitherto, they found it
difficult understanding.

NB: In addition to the KWL, tutor
integrates  other techniques of
teaching/learning to help the student-
teacher revise the previous lessons
for better understanding (e.g., ‘select,
elect’, Patrick’s Interactive Notebook,
lecture, questioning and answering
etc.)

Lesson assessments —
evaluation of learning: of,
for and as learning within
the lesson (link to
Learning Outcomes)

Component 2: Portfolio

Assessment Type: Assessment for, as and of Learning
Category of Assessment:

Student teachers assessed through:

e Presentation of Portfolio by student teachers

Learning Outcomes Assessed: CLO 5

NTS 1: Professional Development: The Teacher(s):
1a) Critically and collectively reflects to improve teaching and learning
1b) Improves personal and professional development through lifelong learning and
Continuous Professional Development.

Teaching Learning
Resources

Required Text (core)

Additional Reading List

Lesson Policy

CPD Needs
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