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Theme: Mobilizing Local Resources and Partnerships to improve the professional preparation
of Pre-Service Teachers in Ghana’s Colleges of Education
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1.0 Introduction
As part of strategies to achieve its overall programme outcome, T-TEL has earmarked funds under the Challenge
Fund (CF) to invest in Colleges and their partners to make tangible contributions to better quality teaching and
learning, and to girl-friendly and learning-enabling schools. The CF is a competitive funding mechanism for
Colleges to address challenges and issues that constrain their achievement of quality education outcomes.
Between August and November, 2016, T-TEL awarded grants to 33 Colleges to implement interventions that will
improve the quality of teaching and/or support innovative activities that enable better learning outcomes. The
implementation period ranges between approximately 12-18 months.
The Challenge Fund interventions cover specific innovations under the following key issues:
Ø Trainee teachers’ practical experience of teaching
Ø Professional development of college tutors
Ø Quality teaching and learning materials in Colleges
Ø Girl-friendly and inclusive Colleges
Ø College management
Ø Partnerships between colleges, schools and districts
After a year of project implementation, some 7 Colleges’ projects come to an end in the quarters ending
August, 2017 and September, 2017 respectively.
A 2-day learning event, with the theme - “Mobilizing Local Resources and Partnerships to improve the
professional preparation of Pre-Service Teachers in Ghana’s Colleges of Education” - was held at the Capital
View Hotel, Koforidua, from October 31 – November 1, 2017.
The Learning Event provided a common platform for Colleges, their partner schools and key stakeholders to
interact and share information on educational issues related to their projects and how this can impact on the
colleges and the country as a whole. It also helped the Colleges and its stakeholders to identify emerging issues
and opportunities for further collective interventions. Colleges learnt not only from their peers but also
identified best practices and strategies to ensure the sustainability and institutionalization of best practices.
It was critical that a common platform/space was created for these colleges to share, learn and showcase
achievements, impact, lessons, and success stories. General recommendations and way forward was also
agreed upon.
A total number of 38 participants attended the Event. The following categories of participants formed the
College teams (see Annex 3 for participant list):
1. The Challenge Fund Project Lead
2. The College Accounts Officer who was involved in the project implementation
3. A key member of the implementation team
4. A Lead Mentor of target partner school (if applicable)
5. A target District Director of Education (if applicable)
6. District Assembly Rep (DCE/DCD/Chairperson Social Services Sub-Committee)
7. A traditional Ruler/Rep (if applicable)
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1.2 Objectives
The main objectives of the learning event were:
• To harvest results achieved and the impact on the Colleges
• To promote knowledge and information sharing among Colleges and their key stakeholders
• To prioritize emerging issues for further interventions/actions
• To identify and document best practices, lessons and innovative practices for institutionalization and
sustainability
1.3 Methodology
The first day of the 2-day event was dedicated to presentations and feedback by the colleges; the second day
focused on using group work to share and learn, document best practices and its institutionalization and how to
sustain them.
Colleges were given the opportunity to showcase their key achievements and success stories which took the
form of:
• Drawings, sketches, paintings, pictorial presentations, etc.
• Event/project pictures that support achievements
• Captions and key statements from stakeholders
• Key strategies, approaches and tools employed for effective project implementation
2.0 Learning Event Proceedings: Day One
The Learning Event kicked off with an opening prayer, which was followed by introduction of participants by
project leads and expectations from each project team. The expectations are summarized below:
• To learn more than five innovations from participating Colleges of Education and replicate.
• To learn about how CoEs overcame implementation challenges.
• To know more about what other CoEs have achieved and peer learn.
• To learn best practices in basic school teacher formation based on projects showcased by other colleges.
• New ideas from other CoEs which will improve on future project implementation efforts.
2.1 Presentation on “A Model for Re-conceptualizing Teacher Education in Ghana: Transforming Teacher
Education and Learning” By Akwasi Addae-Boahene, Chief Technical Advisor, Ministry of Education Transforming Teacher Education and Learning (T-TEL)
Prior to delivering his presentation, Mr. Addae-Boahene thanked participants for the good work to date and for
the effort and extra time of the implementation teams, irrespective of their day to day roles within the CoEs, to
ensure that the projects achieved results.
He continued by saying that all the CoEs present had contributed to the results being realized by T-TEL and
apart from being part of our success story, each college is recognized a champion promoting teacher education
in Ghana.
A copy of the presentation is attached as annex 5.
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2.1.1 Comments, contributions and questions from participants
Q: Is there a plan that allows for teachers with DBE certificates to upgrade themselves further?
A: The Colleges can partner with other universities to help train existing teachers in the classroom to upgrade.
Q: Will the Colleges of Education curriculum be in tune with the basic education curriculum being implemented
now? If so what will be the role of the West African Examination Council since the new curriculum lay emphasis
on practical skills.
A: There is a proposal to revise the new school curriculum and WAEC is a key stakeholder on it. Therefore issues
arising in the new curriculum will be taken care of in examining Pupils in Ghana.
Q: How will Colleges of Education generate Internal Generated Funds to run their Colleges under the new
curriculum?
Q: Has T-TEL conducted any study to get the impact of the current DBE curriculum before proposing for the
change of the curriculum?
Q: Will the current arrangement of paying DBE teacher trainees allowance continue when the implementation
of the new curriculum is rolled out?
A: The new reform is looking at standardizing the way teachers are trained. It does not matter the curriculum
being used, but all curriculum used must meet the new standard. But a study will be conducted to see what has
been achieved so that it can contribute to what is happening currently.
2.2 Statement by DFID
Ms Janice Dolan highlighted the purpose of the 2-day event, adding that, the support to T-TEL was from the UK
taxpayer, which brought with it a lot of pressure on both T-TEL and the colleges to report results which
impacted at the basic school level.
She was very pleased about the simple strategy that Holy Child used – ‘spot checks’, system of peer mentoring
and ‘sit-ins’ which had gained results. She added that, all the lessons learnt, both positive and negative, will
contribute to the curriculum reform process.
She indicated that committing funds to the CF projects was a huge learning opportunity that was aimed at
getting some results, and it was encouraging that some achievements were being made. She hoped that
colleges can use their IGF and other sources of funding to sustain the gains made so far. She concluded making
an observation on how the Colleges presented their achievements with passion and commended them for the
good work done.
2.3 Presentations on Key Achievements, Lessons and Challenges by Colleges
Day One of the event focused on presentations by each College along the following lines:
• Achievement of Overall Outcome of Challenge Fund Project
• Challenges Identified/Encountered and how they were addressed
-Technical/Narrative Reporting Challenges
- Financial Reporting Challenges
• Lessons Learnt and Recommendations for Improvement
• How results have been institutionalized and plan for sustainability
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Below is a summary of each presentation as well as questions and comments from participants.
Summary of Presentation - St John Bosco’s:
The overall outcome achieved under the CF project titled “Professional development of tutors of St. John
Bosco’s College of Education” was “developed professional skills of tutors of St John Bosco’s CoE in the areas
of gender responsive pedagogy, research and publication and ICT pedagogy”. The project baseline were:
• All teaching and administrative staff of the College had not had any training in gender responsiveness
in relation to their professional responsibilities, and as a result were not gender responsive practices.
• 0% of staff have not had training Gender Responsiveness for Educational service delivery
The innovative strategies adopted by the college to achieve its key results and ultimately its overall outcome
were capacity building on how to conduct quality research, Basic Concepts in Computing, and web-based
systems, using gender responsive teaching and learning materials, and using BQUIP and Scratch Software,
etc..
The key results achieved by the college were:
• 46 out of the 59 tutors (80%) acquired knowledge and skill to use gender responsive teaching and
learning materials, lesson plans and language
• 46 out of 59 (80%) tutors equipped with knowledge and skills in gender responsive classroom set-up,
sexual harassment
• 7 out of 10 (70%) management team members and 41 out of 53 (77%) tutors acquired knowledge and
skill in gender responsive management processes and procedures, and as a result; there is 30%
increase in Gender Responsive Classroom set-up.
• 20 out of 59 tutors acquired knowledge in Basic Concepts in Computing, and web-based systems;
Rapidity Lecture Builder, and Commons Open Educational Resource for teaching and learning
• 20 out of 59 (34%) tutors acquired knowledge in the use of BQUIP Software for improved teaching
methodologies. Teaching is enhanced to take care of visual, auditory and tactile/kinestic learners.
• 20 out of 59 (34%) tutors acquired knowledge to use Scratch Software to build interactive stories,
games, animations and simulations for teaching and learning
• 20 out of 59 (34%) tutors acquired knowledge and skills to create Multimedia Teaching and Learning
Materials for teaching and learning.
• 56 out or 59 (95%) tutors acquired knowledge and skill to conduct quality research for publication;
identifying researchable topics, data collection and analysis as well as the use of search engines and
online libraries in specific academic disciplines for their research purposes
• 14 out of 59 (23%) tutors conducted research in various disciplines such as; Mathematics (4 tutors),
Languages (3 tutors), ICT (1 tutor), Science (2 tutors) Counselling (2 tutors), Public Relations (1 tutor),
Social Sciences (1 tutor)
• 10 out of 14 tutors who undertook research presented their academic papers for review by the
Editorial Board
The most significant innovation introduced by the project is the college academic journal which has provided
tutors the opportunity to progress in their academic career.
Questions/Comments
Response
Q: The research and publication result area was
A: The team responded that lack of access to journal
supposed to get tutors to undertake research and
and the high fees for publishing was a disincentive for
publish their papers, but not to set up and register a
tutors in publishing their work, the availability of the
journal for the college. Did the college therefore
college journal will now serve as a motivation for
achieve that result area?
tutors to write and publish papers at a low cost.
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C: Even though ICT is good for teaching, trainees’
awareness should be drawn to the fact that they
should still be able to teach in the event that they are
unable to use it due to power or other challenges.

A: Using ICT to teach is an addition to what is already
being done in the classroom. And so, without power,
teaching should still go on.
The BQUIP training shows how to teach actively in
classroom and how to teach in classroom. It is
designed for all courses

Comments:
C: The process and results captured on the Gender Responsive Pedagogy was inadequate for participants to
understand how the activities for that result area were achieved. The team was advised to include detail
information about the results area when revising their presentation
C: The team was advised to go beyond the BQUIP and SCRATH software which are all tutorial based. Other
software such as ChemLab that can help tutors in the science department improve their delivery in practical
lessons should also be adopted.
C: The result areas the college implemented was broad enough to be projects on its own. The College was
advised to narrow their focus next time to help them achieve more results.
Summary of Presentation – Atebubu:
The project was entitled “Becoming a teacher: The impact of teaching practice on trainee teachers in Atebubu
Colleges of Education”. From the baseline study, 10% of 50 teachers had no understanding of what TLMs were
and 44% of 25 college tutors had satisfactory knowledge on clinical supervision. Following the identification of
the gaps, the strategies adopted by the college to achieve its results were stakeholder engagements, capacity
building in TLM design and preparation, clinical supervision, observation and peer supervision during the on
and off campus teaching practice.
The overall outcome achieved was 73.9% of the targeted teacher trainees had distinction in the off-campus
teaching practice. The following key results were achieved by the college:
• About 90% of target mentees performed credibly in lesson delivery. Their confidence level and general
performance improved over the performance of their non-pilot mentees
• 95.50% of teacher trainees use TLM effectively during lesson delivery.
• Almost 80% of the tutors in the college acquired knowledge and skills on clinical supervision
• The increased supervision from 3 to 6 times of target trainees by their mentors and link tutors has led
to improved performance in teaching practice.
• 92% of the 46 mentees demonstrated effective use of TLM in lesson delivery when observed during
practicum
• 95% of 114 stakeholders stated there has been an improvement in collaboration/relationship
between stakeholders and the College of Education during the stakeholder forum
The most significant innovation introduced by the college was the pre and post meetings (clinical supervision)
which was instituted as part of the supervision process. This gave the teacher trainee confidence during
lesson delivery and hence improved upon their use of innovative ways of lesson presentation.
Questions/Comments
Response
A: All examination results from UCC are yet to be
Q: The number of targeted teacher trainees for the
released, the college is yet to follow up on the results
project was 46, whiles the analyzed results from
of the rest of the teacher trainees. The results yet to
University of Cape Coast showed 39 trainees, what
be released by UCC includes the 7 remaining target
accounted for the difference?
teacher trainees.
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Q: To what extent can the performance of the target
group as shown in the achievements be attributed to
teaching practice?
A: The increase in supervision was intended to help
ascertain the performance of mentees through
continuous visits to the partner schools.
A: All tutors of the college participated and acquired
skills in clinical supervision and other trainings that
were organized by the CF team. As such, this
Q: Why did the college select 3 partnership schools
improved supervision is being used by all tutors who
for the Challenge Fund project, how is supervision
go for supervision in other partner schools.
enhanced in the other partnership schools?
The college is using a system called progressive
supervision. In that way, the previous performance of
the trainee is recorded and any tutor supervising the
next time is able to note what the previous
performance was as compared to the current.
C: To improve supervision, a suggestion was made to the team that; tutors of the college should build good
relationship with teacher trainees from year one. This will help teacher trainees see supervision as a friendly
process and not as punishment and will not panic when during supervision.
C: Advance notice of supervisory visit to mentees should be given before visiting the partner schools.
C: Some mentors from other schools could not benefit from T-TEL interventions. It is wished that such
benefits can be extended to such schools.
C: Lead mentor from one of the target schools, Atebubu-Amantin, stated during the discussion that through
the interventions, mentors have been trained to support mentees adequately and they know their
responsibilities now. Also, tutors sit with mentors and mentees during supervision- they plan together now.
The lead mentor further stated that mentees used to panic when ever link tutors were coming to undertake
supervision. The increased supervision increased their confidence level.
Summary of Presentation by St. Francis (Peki and Amedzofe):
The project was entitled “Improving Teacher Trainees' Competence in Teaching through Innovative Practicum
for Effective Lesson Delivery”. From the baseline study, teacher trainees were inadequately prepared by tutors
for practicum (coaching from college tutors in the various subject areas); some mentors were not equipped in
the use of the creative approaches with which teacher trainees were being taught to use in the classrooms;
some mentors did not meet the minimum standards for mentorship (at least 3 years of teaching experience).
Q: Is there any reason for increasing supervision from
3 to 6 times for mentees?

The most effective innovations adopted by the college to achieve their results were:
• Videoing of On Campus Teaching Practice Sessions in the 3 CoEs
• Assessment of off-campus/third year teachers trainees in partner schools of the 3 CoEs by Lead
Mentors and Mentors
Some of the key results achieved by the college, contributing to their overall achieved outcome of “70% of
target mentors apply creative approaches in mentoring teacher trainees” were:
• Tutors and management well informed on their role in teaching practice with management
committing to transparency in teaching practice budget.
• Second year teacher trainees of St. Francis CoE; Peki CoE and E. P. CoE, Amedzofe acquired knowledge
on the roles of mentors during teaching practice.
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•

Observed lessons delivered by second year teacher trainees of St. Francis CoE; Peki CoE and E. P. CoE,
Amedzofe and reviewed by tutors to identify the best practices in lessons delivery.
• Second year teacher trainees acquired skills in preparing lesson plans on learner centred themes
appropriate for teaching at the basic school level.
• 310 from St. Francis CoE; 184 from Peki CoE and 137 from E. P. CoE, Amedzofe second year teacher
trainees developed skills in lesson plan preparation.
• 283 of second year teacher trainees from St. Francis CoE; 202 from Peki CoE and 154 from E. P. CoE,
Amedzofe equipped with lesson presentation and evaluation skills.
• 345 from St. Francis CoE; 211 from Peki CoE and 171 from E. P. CoE, Amedzofe second year teacher
trainees developed skills in TLMs preparation and use.
• Second year teacher trainees’ assessment scores in practicum increased by 6.6% in St. Francis CoE,
5.4% in E.P CoE Amedzofe and 5.2% in Peki CoE.
Questions/Comments
Response
A: With regards to the scheduling of activities, activity
Q: How did the college apportion their milestones? Is
plans were prepared in consultation with project
it according to the college semester timetable or
stakeholders teacher trainees in particular in the
Basic School timetable?
three Colleges of Education
A: The second year on-campus teacher trainees were
Q: How did the college achieve the milestones?
the target group for the OCTP sessions. Besides, four
(4) to six (6) OCTP sessions were conducted during
Q: Which year group was the target group for the
the semester, within the time frame that was agreed
OCTP sessions?
on for the project.
A: The results showcased are for individual colleges
Q: Does the achievements reported for each
and not aggregated for the partnership. The number
milestone reflective of each individual College of
of OCTP sessions carried out by the three
Education in the partnership, or is an aggregate of the
implementing Colleges of Education were scored,
OCTP scores?
evaluated and compared to the baseline scores.
Summary of Presentation by Holy Child:
The project implemented was entitled “Developing mentees pedagogical skills during teaching practice in
Sekondi-Takoradi Metropolis and Ahanta West District of the Western Region of Ghana”. From the baseline
conducted, 75% of teacher trainees did not demonstrate enough pedagogical skills to enable them teach
effectively after their pre-service training. Following the gap identified, the strategies adopted by the college
to achieve its results were stakeholder engagements and capacity building. The most effective innovations
and good practices that helped the college achieve its results were peer mentoring and sit-ins. Some of the
key results achieved that contributed to the overall achieve outcome of “58% of teacher trainees able to
demonstrate mastery of their pedagogical skills during teaching practice” were:
• 343 first year teacher trainees' performance in 4 core subjects (Mathematics, Science, English
Language & Social Studies) improved by 17%.
• 343 first year Holy Child teacher trainees' performance in 4 core subjects (Mathematics, Integrated
Science, Social Studies and English Language) improved by 51%
• 0.6% increase in performance of 343 first year teacher trainees in 4 core subjects - Mathematics,
Integrated Science, Social Studies and English Language (92% - 1st Semester to 92.6%-2nd Semester)
• Knowledge and skills in pedagogy of 326 second year teacher trainees improved by 41%
• 60.8% improvement in spot-checks, best practices and In-class coaching skills of 36mentors.
(Comparison of evaluation survey average of 76.5% and baseline survey average of 15.7%)
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•

33 college tutors' knowledge and skills in using activities that involves creative approaches in lesson
delivery improved by 94%.
• 38.8% improvement in the usage of creative approaches in lessons by 33 college tutors (comparison
between evaluation survey of 98.1% and baseline average of 59.3%).
Questions/Comments
Response
A: Spot check is a practice of monitoring teacher
trainees to identify weaknesses and provide feedback
Q: What are spot checks? Is spot check the same as
for improvement during practicum. Monitoring on
monitoring?
the other hand involves using a check list and
providing feedback based on the checklist.
A: The number of supervisions as part of the teaching
Q: Why should the marks of a mentee who is
practice policy 6. All trainees are aware of, and their
supervised 4 or 5 times be divided by 6 to compute
scores are therefore divided by 6 irrespective of the
the average?
actual supervision received.
A: The spot checks do not conflict with college
Q: Does the frequent movement of link tutors of the
programmes because tutors have a designated
college for spot checks, not disrupt the academic
timetable for undertaking spot checks. The project
calendar of the college and expected contact hours?
team further co-opted other link tutors to join in
undertaking these spot checks.
A: Spot checks are not conducted by only link tutors,
but also lead mentors. The process is therefore open
Q: The use of spot checks on female teacher trainees and transparent to avoid any form of victimization or
can draw some negativity for the trainees when they suspicion. And during spot checks, the first point of
have personal issues with a link tutor. How is the
call is the lead mentor, then the mentor before the
team moves to meet the teacher trainee. Spot checks
college going to address this issue?
are not used as punishment measures, but just to
ensure that mentees are in school and are using the
skills acquired in the course of teaching and learning.
Q: Can the college review the impact of improved
performance following the training and mentorship
offered to teacher trainees? How can you justify that
the training offered to teacher trainees is being used
for the intended purpose? Have you considered
conducting a follow up monitoring survey and tracer
studies to assess impact and how to continuously
improve?
Comments:
C: The focus of concentration on entry behaviour does not relate well with project title. The college should
consider revising this.
C: A lead mentor from Holy Child partner school stated that spot checks make teacher trainees “sit on their
toes.” Hitherto, teacher trainees reserved their best subjects for supervision, but now they prepare well for all
lessons because supervision can be done at any time.
C: Holy Child College confirmed that mentorship training was not organised, it was reviewed to focus on
coaching because T-TEL through the Professional Development (PD) sessions organised a nationwide
mentorship training. Clarifying further, the T-TEL Funds Officer informed participants that, once T-TEL was
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organising mentorship training for all colleges, colleges cannot replicate the same training as that is not value
for money. As such all colleges who planned to conduct mentor training as part of their CF activities were
asked to stop.
Summary of Presentation by OLA:
The college’s overall outcome achieved under the CF project titled “Improving the practical skills of teacher
trainees through innovative pre teaching activities” was “69.65% of teacher trainees performed creditably in
the OCTP indicating their preparedness for practical teaching”. From the baseline study, preparation of preservice teachers for their on campus teaching practice (OCTP) was 25%.
The innovative strategies adopted by the college to achieve its key results and ultimately its overall projected
outcome were the orientation sessions organised for first year teacher trainees to change their mind-set. The
key results achieved by the college were:
• 20.6% increase in performance of 401 first year teacher trainees in 6 selected second semester quiz &
mid-semester subjects -Mathematics, Science, English, Education, Social Studies & Ghanaian Language
(66.6% to 87.2%)
• 2.8% increase in performance of 401 first year teacher trainees in 6 selected second semester
examination subjects -Mathematics, Science, English, Education, Social Studies & Ghanaian Language.
(93.95% to 96.75%)
• Knowledge and skills in best teaching practice gained by 90% of 400 second year teacher trainees
through first-hand observation demonstration lessons.
• Practical skills in lesson delivery demonstrated by 70% of 400 level 200 teacher trainees during OCTP.
• 75% of the level 200 pre-service teachers demonstrated mastery in their elective subjects’ lesson
delivery
• 65% of the level 200 pre-service teachers demonstrated mastery in core subjects’ lesson delivery.
• 8.6% improvement in practical knowledge and skills of 399 second year teacher trainees in lesson
delivery (70% to 78.6%)
• 4.8% improvement in practical knowledge and skills of 399 second year teacher trainees in core
subject lesson delivery (65% to 69.8%).
• 12.7% improvement in practical knowledge and skills of 399 second year teacher trainees in elective
subject lesson delivery (75% to 87.7%).
Questions/Comments
Response
A: The challenges in the colleges necessitate bringing
Q: Will the taking of school pupils from their natural
classroom environment to the college assembly hall
the children to the college. Again, children of today
for demonstration lessons affect their participation in are very free and not intimidated by their
class? Would bringing the pupils to the college not
environment. The pupils were more active and never
make it artificial and miss the key achievement that
felt intimidated even though they were in a new
was targeted.
environment.
Q: What was the purpose of the survey that looked at A: The issues identified by the baseline were
why some teacher trainees saw the college as a
necessary to enable the college focus on changing the
second option and also applied to other higher
mindset of the teacher trainee about teaching and to
institutions of learning?
get the best out of them as teaching professionals.
Q: How can colleges of education and other
institutions motivate teacher trainees to stay in the
classroom after completing their course?
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Q: Was the teaching practice coordinator part of the
CF team – How is he taking the increase of teaching
practice from 3 to 5 weeks?
Q: How did the baseline survey play into the project?
For example, the low income and other indicators
identified. The issues identified in a baseline should
always be looked at in terms of how to address the
challenge.
Comments:
C: The colleges can develop a tracer system to track trainees graduating from the colleges. Also, the strategy
of using women/men achievers can help change the mind set of some teacher trainees about the teaching
profession.
Summary of Presentation by St. Joseph’s:
The college’s overall outcome achieved under the CF project titled “Effective Partnership For Quality
Practicum” was “20% improved performance in English Language Methodology by trainees”. The project
baseline were:
• 56% respondents have never attended any refresher or update course on mentoring and mentorship.
• 67% respondents did not hold reflective meetings because they were not aware or understand it
• 68% were not aware of the existence as well as the purpose of Teaching Practice Journal
• 70% respondents agreed that the relationship among the partners (college and DDE, SMS/PTA, etc.)
was weak/very weak
• 77% had never participated in teaching practice evaluation meetings.
The innovative strategies adopted by the college to achieve its key results and ultimately its overall projected
outcome were stakeholder engagement, capacity building and regular review meetings. The key results
achieved by the college were:
• 75% of stakeholders stated the relationship among the District Education Directorate, District
Assembly, Community Level Opinion Leaders, Partner schools, etc. and St Joseph CoE is very strong as
far as Teaching Practice was concern.
• 39 link tutors Validated Report on Monitoring and Supervision and agreed with the following feedback
from the 279 mentees:
- Monitors and supervisors visited their schools very often
- Monitoring and Supervision improved up to 80% and above
- All 42 link tutors (100%) admitted that improved knowledge and skills improved supervision
and monitoring
Questions/Comments
Response
Q: Who are the stakeholders involved in the project
A: The stakeholders comprised of traditional
monitoring?
authorities, district assembly, Ghana Education
Service, community members etc.
A: The logbook for the project was solely for the
monitoring of practicum by stakeholders. The visitors’
Q: How different is the logbook establish by the
books is meant for the schools themselves. The
college for partner schools from the current visitors
reasons for which any stakeholder visit the trainees is
books they are already kept in the partner schools
normally recorded in the log book. The log-book is a
monitoring tool to see how stakeholders played their
part in effective practicum – to check that the
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Q: Why are the results of the various stakeholders
presented similar/ almost the same

partnership agreement with the stakeholders was
followed
A: The results presented is what was achieved over a
period of time - cumulatively. Again, the
questionnaire gave a range of numbers for selection.
Almost all the stakeholders chose a particular range
and so, the results were similar

Comments:
C: The T-TEL SPA for the Eastern and Greater Accra Zone advised that when new practices are being
introduced in schools, the district/municipal director should always be aware. If the district/municipal director
is aware of the introduction of a monitoring log book by the college for its stakeholders and the director does
not have any reservations, then it is acceptable.
Summary of Presentation by Mampong Technical:
The project implemented was entitled “Effective Teaching of Basic School Science, Mathematics and BDT by
Mentees in Six selected Schools in Mampong Municipality”. From the baseline study:
• Lead mentors and mentors stated Orientation for mentees by College before off-campus teaching
practice, respondents was below expectation
• Lead mentors and mentors stated the professional support they provided for mentees exceeded
expectation
• Lead mentors and mentors stated they were below expectation in the writing of post-internship
reports on mentees
• Practicum guide/manual for mentees/mentors/lead mentors/link tutors is not available
• Number of Supervision mentees receive during off-campus teaching practice is not adequate
(averagely 3 supervisions)
Following the gap identified, the strategies adopted by the college to achieve its results were the
development of a practicum guide, mocking teaching practice and increased time with mentees to support
them in content and pedagogy. Some of the key results achieved that contributed to the overall achieve
outcome of “60.8% of target mentees demonstrated key competencies in the teaching of Mathematics,
Science and BDT during practicum” were:
• Lead mentors, mentors and target mentees acquired practical skills and knowledge in the teaching of
Science, Mathematics and BDT through first-hand observation during the micro teaching.
• 75% of mentors and lead mentors, acquired knowledge and skills in effective supervision, mentoring
and coaching for effective teaching of Mathematics, Science and BDT during practicum through
capacity building workshops
• The project produced a Practicum Guide for the Performance of mentees have improved with some
defending a distinction score (6/16 out of 35/288).
• 80% target mentees confidence and preparation to teach Mathematics, Science and BDT improved
teaching of Mathematics, Science and BDT.
• 93.8% of 16 target mentees demonstrated key competencies in use of appropriate teaching strategy
and inclusion of available resources and materials during lesson delivery during practicum
Questions/Comments
Response
C: The college was advised to buy camera for their
A: The college had a challenge with the pictures that
college activities instead of hiring the services of a
were taken, therefore the college agreed that a
camera person all the time which may more
professional photographer can be hired to support
expensive in the long term.
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Q: Is the mock teaching an innovation of the college
or is a practice that existed before? What about the
mock exercise made it an innovation? In as much as
we bring new systems into a project, the existing
systems must be enhanced as well.

with subsequent events so that quality pictures can
be acquired
A: Mock teaching has been a practice in the
educational system, but for some time now
institutions were not implementing it. The college
therefore revived it to enhance its practices. With
regards to the innovation, instead of bringing the
pupils into the college, the schools were visited

Comments:
C: With regards to results which states that the confidence level of trainees have increased, questionnaires
should be developed with set of questions that the tutors can use to test the confidence level of the trainees
to determine the increase in their confidence level. When trainees are allowed to indicate whether their
confidence level has increased or not, the responses will be skewed because they will all agree that the
confidence level has increased.
2.4 General Comments
1. All colleges should focus on the impact of teacher trainees on the basic school pupils rather than
concentrating on the semester grades of teacher trainees
2. All colleges should develop an M&E system to monitor funding for projects in their colleges beyond the TTEL project
3. Colleges can have inter and intra partnerships. This form of partnership can be on college level or
departmental level, where the college or a department will collaborate and implement various projects.
4. Participants agreed they have learnt from the presentations of the other colleges. They were however
cautioned to examine the innovations of the other colleges to see which ones suit their situations before
adopting.
5. With regards to the innovations learnt from the various colleges, participants agreed that, not all
innovations presented can fit other colleges. Colleges were advised to use innovative ways to select and
adopt such best practices. Again, the colleges were advised that, partnerships among colleges is key. When
colleges are implementing similar projects, they can form partnership to learn from each other and improve.
6. Finally the Fund’s Officer thanked all for effectively participation in “Day one” and encouraged such
participation the next day.
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No.

College

Project Title

Overall Outcome Projected

Overall Outcome Achieved

Improved performance of
Target Mentees of St. Joseph
College of Education
Effective Teaching of Maths,
Science and BDT during
practicum in Six Target Basic
Schools in the Mampong
Municipality

20% improved performance in
English Language Methodology
by trainees’
60.8% of target mentees
demonstrated key
competencies in the teaching
of Mathematics, Science and
BDT during practicum

Holy Child

Developing mentees pedagogical
skills during teaching practice in
Sekondi-Takoradi Metropolis and
Ahanta West District of the
Western Region of Ghana

60% of teacher trainees
demonstrate mastery of their
pedagogical skills on and off
campus teaching practice

58% of teacher trainees able to
demonstrate mastery of their
pedagogical skills during
teaching practice

Atebubu

BECOMING A TEACHER: The
impact of teaching practice on
trainee teachers in Atebubu
Colleges of Education

Effective Practicum Process in
Atebubu College of Education

73.9% of the targeted teacher
trainees had distinction in the
off-campus teaching practice

St John
Bosco

Professional Development of
Tutors of St. John Bosco’s
College of Education

To develop the professional
skills of tutors of the college in
the areas of Gender Responsive
Pedagogy, Research and
Publication, and ICT Pedagogy

Developed professional skills of
tutors of St John Bosco’s CoE in
the areas of gender responsive
pedagogy, research and
publication and ICT pedagogy

6

OLA

Improving the practical skills of
teacher trainees through
innovative pre teaching activities

60% of teacher trainees are
adequately prepared in terms
of practical teaching at the end
of their second year.

69.65% of teacher trainees
performed creditably in the
OCTP indicating their
preparedness for practical
teaching

7

St Francis
[Peki and
E.P. CoE,
Amedzofe]

Improving Teacher Trainees'
Competence in Teaching through
Innovative Practicum for
Effective Lesson Delivery

Improved performance of
teacher trainees in teaching
practice by at least 55%

70% of target mentors apply
creative approaches in
mentoring teacher trainees

1

2

3

4

5

St Joseph

Effective Partnership For Quality
Practicum

Mampong
Technical

Effective Teaching of Basic
School Science, Mathematics and
BDT by Mentees in Six selected
Schools in Mampong
Municipality

Table 1: Summary of Overall Outcomes Achieved

3.0 Learning Event Proceedings: Day Two
3.1 Recap of Day One
What new things (innovations and /or Best practices) did you learn yesterday that your college may consider
adopting or piloting?
Participants highlighted the best innovations learnt from day one that their college will consider adopting and
implementing. Reference was also made to some bad practices that hindered the progress of their work in
their various colleges. The following innovations were identified to be carried forward:
• Multi-dimensional approach used by Holy Child (sit-ins; spot checks and peer mentoring) to improve
practicum for teacher trainees.
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•
•
•
•
•
•
•
•
•

Use the “Academic Journal” of St. John Bosco to enhance the research skills of college tutors and their
teaching competencies.
Use video recording and analysis for Reflective Practice (Atebubu).
Use of mock teaching sessions to observe teacher trainees for continuous improvement (Mampong
Technical).
Adapt the progressive mentoring of the performance of teacher trainees (Atebubu).
Extension of OCTP sessions (OLA).
Establishing the mind set of pre-service teachers to help them adapt to the carrier paths they have
chosen (OLA).
The study of TLMs as a course in second year (Atebubu).
The use of hyper link to share information (results, evidence, etc.)
The use of the scratch and BQUIP soft wares to enhance teaching (St John Bosco)

Apart from the innovations to be adopted, participants also shared the following lessons:
• The adoption of other innovations should be based on “local” circumstances - not just wholesale
adoptions.
• Use College of Education Teachers Association of Ghana to support “policy advocacy”
• Intensify project team review meetings to continuously improve.
• It is important to track the impact of interventions on the teacher trainees
The following practices were identified as bad and the colleges will stop:
• Working alone instead of working as a team (Atebubu)
• Delays in the reporting leading to delays in releasing project funds to project teams (Mampong
Technical).
• Leaving the work to a few people in the project team to work on.
• Team members not adequately motivated
• Too much work placed on few people to work on all projects
3.2 Group Work (1)
What are the implications of the Teacher Education Curriculum Reform to the Colleges of Education amidst
current systems, structures and capacity: “What are the positives and anticipated challenges”
(a) St. John Bosco
The positives identified were:
• Improved training systems: content, pedagogy and practice
• Improved management and administrative structures: from council to the teacher trainees
• Improved/strengthened academic structures: semester programmes, academic programmes,
academic board, convocation, professional & academic capacity of tutors, science and technology.
The anticipated challenges highlighted were:
• Administrative capacity: inadequate personnel for all relevant units
o College secretariat unit
o Quality assurance unit
o Academic affairs unit
o Finance unit
o ICT unit etc
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•
•

Lack of physical structures. For instance class rooms for lectures
Staff migration

During the post presentation discussion, some participants mistook the point on course content as
negative. St. John Bosco team explained that, the changes in course content was not meant to be a
negative change, but general changes, mostly positive that will come about due to the new system.
(b) Atebubu
The positives identified by the college were:
• Enhancement of professional and social status of the trainees from the college
• Uniform curriculum for teacher education in Ghana
• Improvement of economic activities in the colleges’ communities
• Specialization will bring about quality teaching and learning
• Improvement of infrastructure in the colleges
The anticipated challenges highlighted were:
• The need for tutors to build their capacity
• Infrastructure challenge (classrooms, labs, hall of residence, etc)
• Financial challenges (IGF)
• Condition of services of staff
During the post presentation discussion, some participants noted that, IGF will rather be enhanced with
the new system, contrary to the opinion of the Atebubu team. There will be an opportunity for the
colleges to make use of the economic activities within the new system to improve the college finances.
The current system is that colleges should remit the government with 34% of funds generated.
Therefore, the University College of Education (UCOE) will have to increase their IGF and help the
colleges to embark on development programmes.
Participants all agreed that uniformity of the curriculum is necessary to ensure a standardized system.
Participants also supported the idea that, financial challenges is an anticipated challenge. For instance
dealing with infrastructural development of the colleges.
(c) OLA
The positives identified by the college were:
• The new system provides the opportunity to identify gaps that needs to be addressed
• The curriculum will reflect the basic education syllabus
• The involvement of key stakeholders in the writing process
• There will be harmonization of CoE and Basic schools
• There will be employment opportunities
• Improved capacity to meet challenges
The anticipated challenges highlighted were:
• Financial burden; i.e., increase in wage bill, etc.
• Inadequate infrastructure
• Inadequate logistics
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•
•
•

Capacity building; inadequate capacity of tutors
Loss of jobs/positions
Problem with efficiency: the issue of sending in national service personnel to teach basic schools
during the one year period when new teachers will not be available.

A major concern raised by participants was the one year gap without new teachers as a result of the
transition from 3-4 years. As such, national service personnel may be sent to teach at basic schools
during this period. Most participants were concerned about the quality of teaching that will be delivered
by the national service personnel during this period.
To dispel such fears, the participants were informed that consultations going on included Ministry of
Education and all relevant stakeholders before the start of the new system. Measures would be put in
place to ensure that such national service personnel are trained in some basic knowledge in education
to properly fill in the gaps. Another suggestion was to enroll these service personnel into sandwich
programmes to train them in-service. Finally, GES should consider posting teachers based on their
specialization.
Others thought that, it could also be an opportunity for teachers with certificates who are not employed
to also be employed.
(d) Mampong Technical
The positives identified by the college were:
• Finance & Commerce:
o Increase in employee compensation – salaries, allowances etc
o Boom in economic activities in the locality
• Staffing
o Opportunity to employ more staff
o Staff challenged to aspire to higher qualification- academic & professional studies
• Students
o Increase in enrolment – variety in modules (regular & sandwich)
o Programme options in specialism – certifications
o Well baked professionals – competitive teachers; local and global
o Management
o Qualified management
- improves capacity of institution
- Improves on efficiency
- Creates credibility in sourcing for funds
The anticipated challenges highlighted were:
• Financial constraints
o Increase in infrastructure needs
o Increase in employee’s compensation and remuneration
• Demand for higher qualification of staff
• Higher entry requirements of students
• Staff redeployment and redundancy
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The participants discussed the entry requirements for admissions set by NCTE and NAB. The minimum entry
requirement was C6, this was revised to D7 because most principals thought they were not getting enough
teacher trainees admitted into the colleges.
All the participants agreed that the capacity of the colleges when upgraded to university colleges of education
could be a challenge. The colleges have to start planning towards the capacity building of their colleges.
The teacher unions should stand strong and negotiate for their members during the stakeholder consultations
to achieve better placements for their members within the new system.
(e) Holy Child
The positives identified by the college were:
• Systems
o Stability in admission requirements
o Improved policies used in running the colleges
o More emphasis on practical component than theory
o Increase in number of years spent resulting in increased quality of trainees
• Structures
o Quick institution of the colleges’ councils
o Upgrading of existing physical structures (user-friendly structures)
o Resourcing the existing departments and creating new specialized departments
• Capacity
o Upgrading of tutor qualification (capacity building, staff development)
The anticipated challenges highlighted were:
• Colleges to cope with existing inadequate resources/structures until new structures and resources
are made available (eg. accommodation challenges)
• Expansion and upgrading of existing infrastructure has huge financial implications
• Staff upgrading to meet new requirements comes with financial implications
• Challenges in feeding since existing infrastructure does not allow for cooking
Once the reform is completed and the new system is implemented, government will be mandated to
address the challenges identified, so that the system can work effectively. To address the challenge with
infrastructure, distance programmes and non-residential admissions should be considered by the
colleges to reduce the infrastructural stress. Renovation of the current dormitories in the colleges of
education to make room for kitchenettes for trainees.
(f) St. Francis
The positives identified by the college were:
• Reviewed policies and committees
• Strengthened governance structure in CoE
• Improvement in teacher education
• Improved professional and academic portfolio
• Change in statutes of CoEs
• Improvement in infrastructure in CoEs
The anticipated challenges highlighted were:
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•
•
•
•
•

Inadequate human resources
Inadequate infrastructure
Inadequate financial resources
Resistance to change
Lack of specialist tutors

Participants thought that most of the colleges have to change their policies to reflect the new system. As
the colleges are piloting policies that are yet to be approved by their councils, the revision of Act 847
which guides the current college system would be reviewed in the midst of the transformation of the
colleges into university colleges. Therefore, depending on the new Act, colleges would be required to
review their policies.
Some participants wanted to know what certification will be awarded with the new system and whether
it would be a degree in education or a degree in a specialized subject. Further consultations are needed
on the processes towards the introduction of a new system, and so such issues as raised above can be
addressed.
Colleges were encouraged to ask all the critical questions that are needed to enable them eliminate all
ambiguities. Some colleges may be given specializations, colleges would be asked to affiliate with other
universities, etc. A lot of discussions and engagements are still on-going, and so colleges should
endeavor to make inputs when they are consulted.
(g) St. Joseph’s CoE
The positives identified by the college were:
• Curb teacher absenteeism in schools
• Build capacities of teachers
• Accessibility of university education
• Ensure national teaching standards
• Amendment of CoEs Act (847)
o Full autonomy
o Legal backing
o Upgrading of CoEs to UCoEs
The anticipated challenges highlighted were:
• Constraints in physical structures, for instance lecture auditorium, offices for staff, proper library
system, internet connectivity
• Inadequate staff – academic/non-academic due to technical and financial clearance
• Institutional resistance to change
• Change of government or will power of government
• Resources to commit to the reform – personnel in CoE
Regarding the issue of political will, participants were informed that, a cabinet memorandum has been
approved for the national teaching standard and the national teacher education curriculum framework
leading to the reform in the teacher education sector. The only two issues left is the conversion of the
colleges into university colleges and conversion of the diploma certificate programme into a degree
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programme. There are copies of the national teachers standard available online on the T-TEL website
and can be assessed by participants.
3.3 General Comments, questions and discussion after Group work 1
Some participants needed confirmation that opportunity would be given to the other universities to access the
new curriculum. This will enable the colleges to choose a university they wish to affiliate with and also avoid the
monopoly power enjoyed by UCC.
In response, 5 universities are currently involved in the negotiations and therefore UCC is not the only one going
to be mandated to conduct assessment for the colleges. These issues may be addressed during the process of
negotiation.
Some participants also wanted to know if the specialisation in the new curriculum (e.g. technical education) will
be considered by GES when posting mentees or newly qualified teachers.
As GES is a key stakeholder in the reform processes these issues will be addressed by GES. If not, their attention
will definitely be drawn during consultation.
Other questions asked by participants included the following;
1. Will the curriculum be rolled out to all colleges at the same time or on pilot basis as done with the
technical universities? If it is on a pilot basis how will this be done?
2. The colleges are currently having provisional accreditation, if the colleges are re-assessed and they do
not pass what happens to the teacher trainees in that college.
3. The private colleges of education are rolling out like 1700 teacher trainees. How are they monitored?
And what role will they play in the sector. The private colleges are not monitored for the same standard
as the UCC, UEW and CoEs. The UCC and UEW newly qualified teachers are not posted but private newly
qualified teachers are, why?
4. With the private colleges, the entry requirements, courses and the on/off campus teaching practice are
all different but they have accreditation from the NAB and students receive the same certificates from
UCC. Will these colleges also use the new curriculum or use the old one?
The third and fourth questions were addressed with the explanation that; the curriculum and reforms are
national and all colleges (public and private) will be required to use it.
A suggestion was made that, co-operative education for the colleges should be conducted for all staff (teaching
and non-teaching) to ensure that the capacity of staff is at par with the level of upgrade as done for the
polytechnics during their upgrade to technical universities but not for the colleges. It will be good for this to be
done for all the colleges of education.
The T-TEL communications officer assured the colleges that their comments and concerns would be transcribed
and forwarded to the T-TEL Steering and Technical committees to discuss and address as they are negotiating
with key stakeholders.
It was stressed that these questions and discussions are to flag or highlight the possible challenges with the
proposed reform and curriculum.
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3.4 Group Work 2: Consolidating Gains – Way Forward
As a college, if you have an opportunity to consolidate your gains and achieve bigger results within 6 month’s
period – what will bigger result be? And what specific key activity/activities will realistically help you achieve
that result?
(a) Mampong Technical
A mock teaching will be conducted to identify specific learning gaps in the learning of mathematics, science and
basic design and techniques (BDT). The mock teaching gaps will be used to design a remedial programme for an
experimental or pilot teaching by the tutors. Feedback from tutors will be used to train the mentors and teacher
trainees (mentees). Monitoring and follow ups will be done by lead mentors, mentors, link tutors and mentees.
The reports on the monitoring will then be written by the lead mentors in the form of a monthly report.
During feedback and discussions from presentation, the college was asked to differentiate between the
proposed scale up and the initial project. In response, the college indicated that gaps were identified during
implementation of the CF project but were not addressed as it was not the main focus of the project. This
proposed scale up would identify the gaps using the model teaching and then address the gaps within the 6
months.
The college was advised that this should not be a new project, it should be something that will be successful
because this will be a build-up on the previous project, to address the gaps that have been identified. The team
was tasked to go back to the drawing board.
(b) Atebubu
The college proposed to sustain the effective practicum process by training tutors and mentors on their roles in
clinical supervision and TLM preparation, usage and application. Again, the college will improve the provision of
materials for TLM preparation. Finally, the college will conduct a tracer study on the 46 newly qualified
teachers (target of the completed project).
To ensure continuity and sustainability the college intends to increase the number of mentors to be trained in
TLMs by at least one third because of the major transfers happening within the district. The same increment
would be applied to the target mentees.
Following presentation, the college was advised that conducting further training because of the transfers of
mentor is not good enough and not sustainable. This is because mentors will always be transferred. The college
responded that an MOU would be signed with the District Education Office to ensure that the trained mentors
will not be transferred. But this was still not satisfactory to the peers from the other colleges.
The college was advised that, the project should focus mainly on how to sustain the completed project and not
focus on the transfer of the mentors. The college was further advised to assess the training on the TLMs and
determine how to improvise. The best practice is to use low cost materials within the local environment of
mentees, tutors and mentors for TLMs design and preparation.
Again, the college can bring the mentees who benefitted from the first project to mentor the new target
mentees or teacher trainees to share how they are using the skills acquired.
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The college team can also develop a tracer system to track how the mentees and mentors are using the skills
acquired in TLMs preparation.
(c) St John Bosco’s
St. John Bosco mentioned the gains achieved in the completed project as the knowledge and skills gained by
tutors to conduct research, write papers and publication of journals. To sustain these gains further, capacity
building will be conducted to enhance research and publication capacity of staff to aid in their career
progression and to improve teaching, learning and the education system within the college. The proposed scale
up will build on the skills to enable the tutors upgrade, write and publish the papers to aid their promotion.
The key activities that will be conducted to achieve the tangible results will include 2 training sessions
(mentoring and peer reviewing sessions) and 2 academic conferences to share and discuss researches
conducted. This is because the rest of tutors are yet to catch up on the academic publishing as there have been
only 10 papers ready for publication in the Journal.
During feedback and discussions after presentation, the project team was advised to organize national
academic conference and invite tutors from other colleges of education to share their research. The college
tutors can learn from such conferences to improve their work.
The team should introduce a new and innovative strategy to sustain the gains of the research and publication
result areas.
(d) St. Joseph’s
The scale up project being proposed by the college seeks to achieve an effective monitoring and supervision by
all stakeholders based on the pilot where the stakeholders were trained on their roles and responsibilities. All
the partner schools will be trained, including the non-pilot partner schools on their roles and responsibilities in
the practicum process. The key activities that will be conducted to ensure the achievement of the bigger results
will be the adaptation of the teaching practice monitoring log book in all partner schools; undertake frequent
supervision, monitoring and review/feedback sessions. Motivation for the stakeholders will be improved to
include intrinsic, citation or certificates.
During feedback and discussions after presentation, the college was advised that, instead of training every
school, the key assembly person and stakeholders should be trained and then a TOT carried out as it will be
done on district basis.
Other comments/questions included the following;
• The activities for the six months are the same as what the college had implemented already. The one year
project targeted 5 schools, but the college want to scale up and cover more schools within the extension
period. How can the college use six months to scale up the project to cover more schools.
• What is the driving force for requesting to scale up their project to cover other partner schools and
stakeholders?
• The college responded that, they intend to use the trained stakeholders (mentors, teachers, and traditional
authorities) to serve as facilitators for the six months. For sustainability of the project, the college was
advised to involve GES officers to continue the process and mentors who were trained initially can also
serve as trainers for teachers and community members.
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(e) St Francis (Amedzofe; Peki)
The colleges as part of the scale up seeks to achieve an improvement in the performance of trainees’ practical
competence by 40%. To achieve this, M&E systems would be strengthened in the following areas, planned
announced and unannounced lesson observation visits with mentors. Mentors will join the colleges’ link tutors
to undertake the supervision of mentees at least 3 times. The training workshops on creative approaches will be
conducted for all the mentors and lead mentors of the practicing schools of the college.
Key clarifications needed by the other participants included the following;
• How will the project implemented for the six months be measured?
• How will the performance of the mentees on practicum be compared with their performance during oncampus teaching practice sessions?
• What is the sustainability measure for this project after the six months of implementation?
The colleges responded that, they will continue with the announced and unannounced visits to supervise
mentees to assess the performance of the mentees. The colleges were advised that, they need to involve other
stakeholders e.g. mentors and circuit supervisors to check the competence of mentees even after completion of
the college. Sustainability strategies for the project are key and should be identified and institutionalised in the
college. Also, the Circuit Supervisors should be included in the proposed scale up.
(f) OLA
A bigger result the college seeks to achieve following the successful implementation of the Challenge Fund
project would be to pilot sit-ins and peer mentoring with level 100 teacher trainees during OCTP. As part of this,
the college would conduct an orientation session for the level 100 teacher trainees and then group them into
programmes. The level 100 teacher trainees would then be assigned to level 200 teacher trainees for
mentoring. Sit-in and peer mentoring sessions would be conducted to get feedback.
Following the presentation from OLA, clarification was sought on how the bigger results and activities related to
the just ended project. Also, how the college was going to continue and sustain the activities they are proposing
to pilot within the 6 months period. The college was advised to develop a more innovative project.
(g) Holy Child
The bigger result the college seeks to achieve following the successful implementation of the Challenge Fund
project will be to extend the follow-up actions (spot checks in-class coaching and best practices) to all the
college’s partner schools. To achieve this bigger results, the college will:
• organise orientations for stakeholders
• identify and select key stakeholders for supervision (CS, team lead, lead mentors)
• identify and select key stakeholders for monitoring (Assembly-men and SMC, PTA executives)
• develop a monitoring tool for stakeholders involved in monitoring and supervision (logbook, video analysis)
During feedback and discussions after presentation, the college was advised to concentrate on developing
monitoring tools to collate data about mentees during practicum to establish the trends. The roles and duties of
the stakeholders during monitoring for instance in spot checks should be clearly defined.
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3.5 General Comments after Group Work 2
The exercise is supposed to trickle the minds of colleges to assess themselves by asking the question, “what
next” after the pilot projects. To enable the colleges tell their stories very well to attract more funding.
It is also important that colleges establish vibrant websites and keep their college information on the sites upto-date to attract donors. Finally, bigger projects can emanate from this group activity for some colleges and
should be taken seriously and rework on the proposed six months projects with the feedback received and send
back for consideration.
4.0 End of Project Reporting Template
Participants were guided on how to complete the End of Project reporting template using a step-by-step
approach. Clarifications were sought and questions asked about all areas of the template. An inclusive
approach was used to facilitate this session where other Colleges were encouraged to respond to their peers
and to ask as many questions as possible in order to address any ambiguities.
The colleges were given a two week timeline to complete and submit the report.
5.0 Identified Challenges and Feedback from T-TEL
T-TEL provided feedback spanning the period of the project implementation of the colleges were:
• Online reporting deadline were not met
• Tampering with reporting template
• Not providing adequate supporting documents
• No justification/explanation for significant variances
• Not aligning expenditures to key activities conducted
• Payment to college staff
• Misuse of Honour Certificates
• Spending without recourse to approved budget
• No proper MoUs/contract with service providers or consultants
• Unaccounted expenditures
• No effective teamwork
• Most accounts officers not involved in the process
• Inadequate communication with T-TEL Funds Team and among college project team members
6.0 Closing Remarks
Bring the Learning Event event to a close, some general comments were made by the Funds Officer and Nana
Kromanteng Ampong of the Traditional Council Techimantia (a stakeholder of St. Joseph College).
The Funds Officer in his final remarks, highlighted the fact that colleges should give special attention to GES
issues in their project, since these are very important in development work. He also advised the colleges to use
the gains made so far to seek other funding support in order to build on the gains achieved.
Nana Kromanteng Ampong in his remarks acknowledged that he had learnt a lot from the event and hoped that
the colleges will continue with the gains made. He thanked all for the maturity shown during the workshop and
wished everyone safe journey to their various destinations.
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The Key Advisor expressed her appreciation for the active participation of the colleges. She mentioned that,
even though College management had busy schedules, there were times when the Funds Team still had to push
the colleges, and this was intended to achieve the gains made so far by the college. She added that the two
days had been useful in consolidating the gains made and hoped to receive their end of project reports by the
agreed deadline.
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Annex 1: Learning Event Evaluation Form
Challenge Fund
2-Day End of Project Learning Event (for completed projects)
Theme: “Mobilizing Local Resources and Partnerships to improve the professional preparation of Pre-Service Teachers in Ghana’s Colleges of Education”
EVALUATION FORM
To help us improve the quality of our technical support, we would appreciate your feedback!
1. Date
2. Venue
3. Category of Participant Group

Please tick the best option
☐ Project Implementation Team ☐District Education Directorate ☐Traditional/Religious Authority
☐Lead Mentor/Mentor ☐ Other (please, specify)
…..……………………………………………………………………..….

SECTION A: Evaluating the Learning Event
Please tick the appropriate box, the option that best reflects your evaluation of the learning event:
4. The group work were:
☐ Very Good ☐ Fair ☐ Poor
5. The amount of information/results on the projects shared was: ☐ Too little
☐ Just right ☐ Too much
6. Were you able to participate and share your ideas?
☐ Definitely ☐ Sometimes ☐ Not really
7. Was your time productively spent at the Event?
☐ Definitely ☐To a large extent ☐Not really
8. Share any 2 lessons learnt from the 2-day event
9. How would you rate the overall achievements from the projects presented?
10. How would you rate the overall approach used to share the results?

Please tick as appropriate. Scale 1 - 5 (1:Excellent; 2:Good; 3:Average, 4:Poor; 5: Very Poor)
2 ☐ 3 ☐
4 ☐
5 ☐
1 ☐
Please tick as appropriate. Scale 1 - 5 (1:Excellent, 2:Good, 3:Average, 4:Poor, 5: Very Poor)
1 ☐
2 ☐ 3 ☐
4 ☐
5 ☐

11. What challenges, if any did you encounter during the 2-day learning event? (E.g. venue,
accommodation, etc.)
12. Any recommendations for improvement in future learning events?

Please tick as appropriate and explain.
☐ Yes
☐ No

SECTION B: Proposed Future Improvements and Sustainability
11. Did you gain any knowledge that will help your college sustain the results of your project?
12. What emerging best practice(s) from the learning event will you adapt and implement in your
college?
13. What strategy will your college adopt to track/harvest additional results/impacts from your
completed project?

Annex 2: Analysis of the Learning Event Evaluation

Please tick as appropriate and explain.
☐ Yes
☐ No

Over 90% of the 39 participants stated that the amount of information shared during the event was just right while 81% were able to
participate effectively and share their ideas. About 75% of the participants stated that the overall achievements presented by the colleges
was good and the approach used to share the results was also good (70%). Finally 95% of the participants stated the gained additional
knowledge that can improve their college systems.
28% of the 39 participants stated that team work and commitment promotes the successful implementation and sustainability of the
project as the key lessons learnt from the event. 19% of the 39 participants learnt that the use of peer mentoring & sit-ins will help
improve teaching practice skills of mentees.
In response to the knowledge gained to help colleges sustain the results achieved by the project, 8% of the 39 participants identified
stakeholders engagement (internal and external – circuit supervisors, traditional leaders, GES and lead mentors) as the most important
way to sustain the results achieved so far. The second important measures to help the colleges sustain their results achieved so far was
scaling up of project and building the capacity of college tutors (5% of the responses).
Emerging best practices that would be adopted by the participants following the event were peer mentoring, spot checks, in class
coaching and sit-ins in teaching practice (32%). Also key in the responses were effective monitoring and supervision (11%), team work (5%)
and improving the mind-set of teacher trainees towards the teaching profession (5%).
Some of the shared strategies that would be adopted by colleges to track results was the engagement of stakeholders (GES, Mentors,
Traditional leaders, etc.) in monitoring, evaluation and supervision of the achievements of the project.
About 70% of the participants made recommendations on how to improve the learning event. The suggestions included strict adherence
to time and program outline, inviting beneficiaries of the project to share their experiences, increasing the number of days for the
workshop to at least 3 days, and final reporting template should be completed early to have more time for discussion. Please see annex 6
for more details on the evaluation feedback.
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Summary of Completed Evaluation Forms
Category of Participants
Project Implementation Member
District Education Directorate
Traditional/Religious Authority
Lead Mentor/Mentor
Other
Missing

Frequency
22
6
1
4
3
1
Total
37

(%)
59.5
16.2
2.7
10.8
8.1
2.7
100

Frequency
33
3
0
1
Total
37

(%)
89.2
8.1
0
2.7
100

Section A: Evaluating the Learning Event
The group work/exercises responses:
Very Good
Fair
Poor
Missing

The amount of information/results on the project shared was:
Too little
Just Right
Too much
Missing

Frequency (%)
0
0
34
91.9
2
5.4
1
2.7
Total
37
100

Were you able to participate and share your ideas?
Definitely
Sometimes
Not really

Frequency
30
6
1
Total
37

(%)
81.1
16.2
2.7
100
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Was your time productively spent at the Event?
Definitely
To a large extent
Not really

Frequency
21
16
0
Total
37

(%)
56.8
43.2
0
100

Lessons learnt from the 2-day event responses
- Engagement of External Stakeholders (Circuit Supervisor, Assembly Members) in mentoring mentees is important and should be
encouraged.
- Good Planning speeds up the implementing process
- Sit-in and peer mentoring
- Researching into the mind set of first year teacher trainees
- Partnership with other colleges
- Participating in group work
- Innovative ideas presented by the colleges
- Acquired an in-depth knowledge in project implementation and reporting
- Good to share ideas and information
- How to write good reports
- Motivating and inspiring mentors
- Sustainability of the project
- Team work yield very good results
- The use of multidimensional approach to tackling improvement of teacher trainees' teaching competencies
- Peer mentoring for level 100 students
- Best practices used by some colleges to achieve overall project outcome. Eg peer mentoring
- Effective monitoring
- Involvement of key stakeholders in implementation process
- T-TEL programme is a preparatory event for a reform in teacher education
- Emphasis on collaboration and partnership with stakeholders
- Innovative ways of which teacher education outcomes could be improved
- New projects that can be replicated in other colleges
- Learning outcome exchange
- Completion of end of project template
- Stakeholders are key and must be involved in all school activities
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-

Team work is very essential for the success of the project
Commitment on the part of the participants
Evidences and documentation of events need to be taken very serious
Completing of the final reporting template
How to write project report
Spot checking on the mentees to develop their competency levels
Sit-ins by mentees to learn from their mentors
Spot checks on mentors should be conducted on regular basis
The curriculum for both colleges and basic schools are going to be standardized
Project sustainability
Benefit and challenges of the proposed curriculum reform
Learning effective process of dealing with teaching practice and stakeholder cooperation
Using tracer study to follow up on how teacher trainees are performing
Progressive teaching practice
End of project reporting
Sustaining and scaling up the CF project
Team work and partnership

How would you rate the overall achievements from the projects presented?
Excellent
Good
Average
Poor
Very Poor

Frequency
9
28
0
0
0
Total
37

%
24.3
75.7
0
0
0
100

Frequency
11
26
0
0
0
Total
37

%
29.7
70.3
0
0
0
100

How would you rate the overall approach used to share the results?
Excellent
Good
Average
Poor
Very Poor
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What challenges, if any did you encounter during the 2-day learning event? (Eg. Venue, Accommodation, etc.)
- Participants not speaking directly to issues during discussions
- Poor Time Management
- Not strictly adhering to the agenda
- Over packed activities for the learning events
- Bringing on board unscheduled activities
- Change in eating times (supper) due to unforeseen/unintentional long hours spent during learning event
- Over feeding - too much food was available
- Short breaks after long hours of sitting
- The learning event was stressful
- Air condition was not functioning (Hotel room)
- Choice of food not served especially lunch
- Workshop lasted more than the time indicated on the programme
Any recommendations for improvement in future learning events?
Yes
No
Missing

Frequency
26
8
3
Total
37

%
70.3
21.6
8.1
100

Recommendations for future learning were:
- Participants should be prompt to speak to main issues being discussed when they deviate
- Effective M&E promotes sustainability
- Strictly adhering to time and programme outline.
- Beneficiaries of the project should be invited to share their experiences.
- Project should be extended to the partner schools
- Increase the number of days for the workshop to at least 3 days
- Stay within the programme planned
- The main final reporting template should have been completed early to have more time for discussion
- The event should be repeated for the other colleges as well
- Such workshops should be organized at the regional level
- Increase supervision(assessment) of mentees from 3 to 6
- Central location/venue should be considered when organizing such events
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SECTION B: Proposed Future Improvements and Sustainability
Did you gain any knowledge that will help your college sustain the results of your project?
Yes
No
Missing

Frequency
35
1
1
Total
37

%
94.6
2.7
2.7
100

The knowledge gained during the 2-day event to sustain the results achieved by participants included:
- Establishing M&E systems to sustain projects
- Involvement of key stakeholder in project implementation
- Help build the capacity of tutors and mentors
- Enormous knowledge gained in project implementation
- The colleges should champion/own the project
- Brainstorming with colleagues/team members help identify ways of sustaining the project
- Effective planning help identify anticipated problems
- Integration of ICT in lesson delivery
- Use of ICT tools for improved teacher education outcomes.
- Finding out the mind set of first years’ teacher trainees.
- Introduction of Spot checks and sit-ins
- Opportunity to scale up projects
- Conduct tracer studies
- Video recordings of mentees teaching will help in addressing their teaching challenges
- Peer Mentoring
- To solicit for help from other organizations to sustain the project because of the benefit derived
- Spot checks and sit-ins are going to be adopt to sustain the result of the project
- Ability to motivate staff
What emerging best practice(s) from the learning event will you adapt and implement in your college?
- Peer mentoring and Sit-in for teaching practice
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-

Effective monitoring and supervision through the introduction of the teaching practice log book which keeps all stakeholders
involved in the training of teachers
Different strategies presented by the colleges
Good reporting system
Creating of resources and operationalization of the research and profession development unit.
The use of the college journal
Promoting the involvement of external stakeholders
Effective monitoring and supervision
Use of learning platforms
Using ICT to improve teaching and learning
Team work and collaboration
Project skills and delivery
Mock teaching
Group work and the collaboration of schools from the Volta region.
Working on first year teacher trainees mindset about the teaching profession
The use of sit-ins, spot-checks, best practices in teaching, peer mentoring and in-class coaching
Timely reporting of events
Proper planning and scheduling of activity plan
Peer mentoring and sit-ins methods of OCTP
Video recordings during OCTP and
Discussing second years mentoring first year teacher trainees on pedagogical skills
Learning from other colleges to beef up knowledge in project reporting
Changing the mind set of trainees teachers to be committed to the teaching profession
Course in TLM for level 200 students OCTP should be 3 credit (2nd semester - second year)
Good record keeping
Spot Checks
Progressive Supervision
Partnership

What strategy will your college adopt to track/harvest additional results/impacts from the completed project?
- Team Work
- Shared Responsibility
- Calling for articles for publication
- Conduct survey
- Follow ups to project areas
- Effective monitoring and supervision of teaching practice
- The use of mock teaching
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-

Collaborative engagement of stakeholders (DDOE, PTA/SMC, Mentors, Traditional/Religious Authority) to monitor and supervise
the mentees during teaching practice
Tracking of pupils performance in target schools
Encouraging Colleges to develop and maintain college websites, so that other colleges could track activities of sister colleges and
replicate.
Developing of new projects for my college
Regular monitoring of teaching practice (off campus teaching practice) by the teaching practice unit.
Regular visit to practice schools to assist mentors supervise mentees
Conducting tracer studies
Monitoring of all the various aspects of the project implementation
Orientation of SMC/PTA to own the project so as to sustain it
Spot Check
Effective monitoring and supervision to enhance teaching and learning
Monitor the products of the project
Constant engagement with stakeholders and discussion on the way forward
Spot Checks
Tracer studies
M&E
Ability to generate more IGF
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Annex 3: Attendance List
No. College

1

2

3

4

5

6

Atebubu

St. Joseph's

Mampong
Technical

St. John Bosco's

St. Francis

Holy Child

Name
Amidu Bashiru

Designation
Challenge Fund Project Lead

Email
bashidow@yahoo.com

Tel. No.
0246147001

Freeman Akama

Implementation team member

Freemanakama2002@yahoo.com

0208197900

Patrina Antwiwaa
Jakpa Kofi
Joseph K. Waja
James Adefrah
Emmanuel Asante
Mark Gyasi
Nana Kromanteng Ampong

Lead Mentor (Methodist Primary A., Atebubu)
District Assembly Rep
District Education Office (Atebubu)
Project Lead
Implementation Team Member
College Accountant
Traditional Council Techimantia

patrinaantwiwaa@gmail.com
kofijakpa@gmail.com

0244420785
0207097192
0249125991
0249199846
0243083938
0209250849
0243812764

Rejoice Gbostyo

District Director's Rep. Ahafo Ano (Tepa)

senarejoice2000@gmail.com

0244115848

Aminenta Luciano

Lead Mentor, St. Joseph's JHS, Techimantia

aminental@gmail.com

0201187578

John Dadzie (Hon)

Tano South District Assembly (Presiding Member)

dadziejohn64@gmail.com

0246384672

Akwasi Amponsah

Project Lead

akwasiamponsah.0@gmail.com

Isaac Bengre Taley

Implementation team member

bitaley@hotmail.com

Ernest Agyei-Boadi

Finance Officer

agyeiboadiernest@yahoo.com

0244027644

George Boateng
Sylvester Opoku Amankwah
Boakye Acheampong
Callistus Nakpih
Mohammed Ma-awiyah
James Kukubor

Lead Mentor
Circuit Supervisor
District Assembly Representative
Project Lead
College Accountant
Implementation team member

sircaptaingb@yahoo.com
phobiabig@gmail.com
cnakpih@sjbcoegh.com
maawiyah@gmail.com
kkorbla65@gmail.com

0240764286
0247985360
0208330779
0207389181
0249396908
0244992237

Mr. Daniel Attakumah

Project Lead

daniel.oyeteh@yahoo.com

0242885505

Mr. Jerry Fatal Sani

Finance Officer

sanijerry70@gmail.com

0243524602

Mad. Benedicta Atiku

Implementation team member

atikubenedicta@yahoo.com

0243125225

Courage Mawutor

Implementation team member

jmwcourage@gmail.com

0206595061

Mr. Forster Asante
Kafui Bosso
Mr. John Sedofia

Lead Mentor
Municipal Education Office
Implementation team member

forsterasante@yahoo.com
bkaf2004@yahoo.com

0242226741
0243402694

Mr. Kojo Amuah Prah

Project Lead

kopprah@yahoo.com

0266710173

jawedagah@yahoo.co.uk
abocoo2001@gmail.com
markgyasiampponsah@gmail.com

35 | P a g e

No. College

Name
Senanu Kwesi Wurah
Mr. Daniel Amoah
Susana Grace Dadson
Esinam Lotsu

8

OLA

T-TEL

Email
senawurah@yahoo.com
amoahdaniel2003@yahoo.com
arabasuu47@gmail.com
esidalot@gmail.com

Tel. No.
0541389046
0245539221
0244243523
0244854578

johnkwesibuckman@gmail.com

0273119748

jimhins@yahoo.com

0548200375

Mr. James Hinson

Implementation team member
Lead Mentor (Arthur-Fisher) primary
Metro Education Office, Superintendent of Schools
Metro Assembly Rep (chairman of Education SubCommittee)
Traditional Ruler's Rep

Mr Emmanuel Larbi Mantey

Project Lead

emmaklab1@gmail.com

0208206128

Godfred Ato Donkor
Mrs Regina Mensah
Enock Gyan
Hawa Nindow
Anthony Woode-Brown

Accountant
Implementation team member
Communications Officer, T-TEL – Head Office
Zonal Field Supervisor, Northern
Zonal Field Supervisor, CW

adjomens@gmail.com
godfredatod@yahoo.com
enock.gyan@t-tel.org
hawa.nindow@t-tel.org
anthony.woodebrown@t-tel.org

0208395948
0245784000
0542731844
0243426718
0245610762

Alberta Tackie Larkai

Zonal Field Supervisor, ASHBA

Alberta.tackielarkai@t-tel.org

0244595664

Wellington Mpeniasah
Basilia Nanbigne

Zonal Field Supervisor, Volta
Zonal Field Supervisor, EGA

wellington.mpeniasah@t-tel.org
daniel.amofa@t-tel.org

0243 88 73 52
0505711916

Daniel Amofa

School Partnership Adviser, EGA

basilia.nanbigne@t-tel.org

0244596554

Daniel Alimo

Funds Officer, T-TEL – Head Office

daniel.alimo@t-tel.org

0263010965

Noshie Iddisah

Key Adviser, T-TEL – Head Office

noshie.iddisah@t-tel.org

0262483449

Hon. John Buckman

7

Designation
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Annex 4: Agenda

Challenge Fund – End of Project Learning Event
Theme: Mobilizing Local Resources and Partnerships to improve the professional preparation of Pre-Service Teachers in Ghana’s Colleges of Education
October 31 – November 1, 2017
Venue: Capital View Hotel, Koforidua

AGENDA
TIME
08:30-09.00

DAY 1

DAY 2

Facilitator

Registration

Recap of Day 1

ZFS/Daniel

Opening
09:0 0-09:00 •
(Introduction, Event’s Objectives, Expectations & Ground Rules)
•
Welcome statement by Akwasi Addae-Boahene
09:00-11:00

Presentation on Key Achievements, Lessons and Challenges by CoE:
•
St. John Bosco
•
Atebubu

10:30-11:00

13:00-14:00

Daniel/Noshie

Daniel/Noshie
All

Statement by DFID

Presentation on Key Achievements, Lessons and Challenges by CoE :
•
St. Francis, Hohoe (Volta)

Orientation on the Final Project Reporting Template

Lunch Break

Presentation on Key Achievements, Lessons and Challenges by CoE :
14:00-15:30 •
St. Joseph, Bechem (Brong Ahafo)
•
Holy Child, Sekondi-Takoradi (Western)
15:30-16:00

Final Project Reporting:
•
What is Expected

Project Exhibition by Colleges and Snack Break
•

11:00-13:00

Consolidating Gains - Way Forward

All
Cross-Cutting Issues
• GESI
• Sustainability
• Replicable

Snack Break

Presentation on Key Achievements, Lessons and Challenges by
16:00-17:00 •
Mampong Technical (Ashanti)
•
Addressing Identified Implementation and Reporting Challenges

Daniel/Noshie

Noshie/Daniel

All
Closing
•
Closing Statement
•
Event Evaluation
•
Wrap-Up

Daniel/Noshie
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Annex 5: Presentation by Chief Technical Advisor
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Annex 6: Presentation by Colleges

St. John Bosco College of Education
ST. JOHN BOSCO’S COLLEGE OF EDUCTON
T-TEL CHALLENGE FUND PROJECT
IMPLEMENTATION
CF PROJECT IMPLEMENTATION TEAM
u

Callistus I. Nakpih (Leader)

u

James K. L. Kukubor (Member)

u

Millicent Ziekah (Member)

u

Vincent Asigri (Member)

u

Daniel Mamudu (Member)
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Atebubu College of Education:
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St. Francis, Hohoe/Peki/ Amedzofe Colleges of Education
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OLA, College of Education
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Holy Child College of Education
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St. Joseph, Bechem (Brong Ahafo)
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Mampong Technical College of Education
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